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ABSTBACT 

This program, included in "Effective Beading 
Programs. vas begun in 1969 and involves all the district's 5,867 
students in grades 1*5 in o^ie or more of the program's components, 
the folloving five programs to help individualize elementary school 
reading instruction have been instituted: a comprehensive reading 
program, an early identification program, a transition grade program, 
a Title I remedial reading program, and an enrichment program. For 
the comprehensive reading program, a hierarchy of essential reading 
skills for K*6 has been developed. Teaching suggestions, useful 
materials, and criterion*referenced tests have been keyed to these 
skills. The transition grade program, for kindergarten children 
identified as high risk, is a one-^year 'program before first grade, 
offering the children a chance to mature^ The Title I program 
involves the use of modified Bisconsin Design materials to diagnose, 
prescribe, and evaluate students' progress toward specific reading 
behavioral objectives. The enrichment ^ogram consists of Junior 
Great Books clubs. Bemedial reading classes are provided in each 
school. (TO) 
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DiRECTlOWS FOR USING CONTINUOUS READING SKILLS RECORD 
The Continuous Reading SkMIs Record follows the student's progress 
through the basic Reading Skills from kindergarten through fifth grade. The 
record Is then sent to the MIdcile School English Department. Broad objectives 
In Reading Instruction are covered on the Record. Phonetic and Structural 
Analysis, Comprehension Skills and Study Skills are Inclu^. Pre- and post- 
tests are available to assess student performance In ^ach of the performance 
objectives. Student progress wl 1 1 be reported on the card In terms of dates - 
date tested (T) and date tested successfully (P). 



DIRECTIONS: 



1) Record chile's name, age, and school - If not already listed. 

2) Teacher should Initial the box so Indicated (teacher). 

3) "Year" refers to the number of years the student has been In 
school (excluding kindergarten). This provides flexibility 
for transition students as well as repeating students. 

EX. - A child, who has reached Third Grade without repeating 
would be under Third Year. 

A child, who has repeated once, and Is In Third Grade 
would be under Fourth Year. 

4) Test records for the Skill Areas: 

"T" refers to the date a ski 1 1 Is first tested. 

"P" refers to the date a skill Is mastered. 

The dates under "T" and "P" will be the same If the student 
Is successful when the test is first given. 

The dates under "T" and "P" will be dl.ferent If the student 
does not pass the tes*^. 

If the srhident does not successfully master the skill during 
the year of Instruction leave the "P" column blank. 
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9) Reading Instructional Level should be filled out at the 
end of the instructional year to facilitate Instruction 
the following year. 

6) Interest In Reading should be reoorded at the end of the 
Instructional year to facilitate Instruction the following 
year. 

7) This is a cufoulative record of progress in the Reading SldlU 
and a student will only be checked in some of the arr^^*^ each 
year. 
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PHONETIC AND "STRUCTURAL ANALYSIS^ 
PERFORMANCE OBJECTIVES AND SKILLS 



P-2 Skill - Letter Shapes 

Performance Objectives - The I 
of the alphabet In scr 



P-3 Skill - Auditory DIj 




P-l " SkIM ' Letter Nanes 

Performance Objective - Given groups of four lettepfi^ the learner will 
b« able to select and mark the dictated letter with B0$ accuracy. 



will be able to write the letters 
order as dictated. 
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Performance Objgcflves - Given three pictures whose names begin with 

dlfffif-^ sounds, the learner will be able to mark the one beginning 
wlth^-i^ same sound as two dictated words. 

P«4 Sfcffi - Visual Discrimination of similar wrds 

Performance Objective - Given four choices, the learner will be able *o 
mark the word which Is the same as the given word. 

P-5 Skill - Recognition of initial Consonant sounds and corresponding letters. 

Performance Objective - The learner will be able to recognize the con- 
sonant corresponding to the sound he hears at the beginning of two 
dictated words. 



P-6 



Skill - Abl llty to hear separate sounds In words and blend them audj 
Into a word. 

Performance Objective - Given three separate sounds, 
them Into the correct word. 



P-7 



P-8 Skill - Recognition 





Skll I • The ^1 Hty to change the Initial oopsoranf of a ward and make 
other words. . 

Performance Objective - The learperwill be able to mai(e new words by 
substituting Initial coris<Jnants In known words. 



nal consonant sounds and their corresponding letters 



Performance Objective - The learner will be able to recognize the consonant 
corf^s^ding to the sound he hears at the end of two dictated words. 
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P-9 Skill - Recognition of blends and digraphs In dictated words. 

Performance Objective - The learner will be able to racognize the con- 
sonant blend or digraph heard at the beginning of 1>»o dictated 
words. 

P-IO Ski 1 1 - Ability to change a word by substituting a different Initial/^ 
blend or digraph. 

Performance Objective - The learner will je able to make ne*fwords by 
substituting initial consonant blends and dlgrapJiM" given words. 

P-ll Skill - Recognition of final blends and dlgraphs^^ 

Performance Objective - The learner will be able to recognize the con- 
sonant blend or digraph he hears at the end of two dictated words. 

P-12 Skill - Recognition of the correct vowel In a dictated word. 

Performance Objective - The learner wll I be able to recognize and write 
the vowel he hears In a dictated word. 

P-13 Ski 1 1 - A^f f I ty to recognize long and short vowels. 

Perf^nce Objective - The learner will be aole to differentiate be- 
— tween the long and short vowel sounds, and to correctly Identify 
them in a written word. 

P-14 Skill - Ability to recognize a vowel digraph or dipthong sound and 
Identify letters that stand for that sound. 

Performance Objective - 

P-16 Skill - Abl lity to apply Phonics Rules to nonsense words. 
Perfonniince Objective - 

P-17 Ski 1 1 - Abl llty to recognize endings of words. 

Performance Objective -The learr^r wl 1 1 be able to ^Y,^^^'* 
• endings that denote tense, number, person, possession, and com- 
parison when Inflected forms of words are dictated. 

P-18 Ski 1 1 - The abl lity to Isolate the root word. 

Performance Objective - The learner will be able to ' IlL'^Jin 

word In ai Inflec ted form (having an ending) or In a derived form 

(having a prefix or suffix.) 



— ' p-19 Ski 1 1 - The abl llty to recognize cx>mpound words. 

Performance Objective - The learner wl 1 1 be able to divide a compound 
word Into Its component parts. 

P-20 Skill ' The ability to recognize and form a contraction. 

Performance Objective - The learner will be able to write the two words 
for which a contraction standa. 

P-21 Skill - Ability to recognize a prefix or a suffix In a word. 

Perfomance Objective - The learner will be able to Identify prefixes and 
suffixes in a list of derivations. 

-P-22 Skill - The abl I Ity to add the correct prefix or suffix to a root word. 

Performance Objective - Given a list of prefixes and suffixes, the learner 
will be able to Identify the affix to be added to a given root word 
to make sense In a sentence. 

P-23 Ski 1 1 - Ability to recognize the number of syl l^les In a spoken w^rd^ 

Performance Objective - The learner will be able to Indicate the number of 
^ syllables in a spoken word. 

P-24 Ski 1 1 - Abi I Ity to divide words Into syl lables* 

Performance Objective - Given a list of two-syllable nonsense words, the 

learner wi 1 1 be able to divide them Into syllables according to the 

principles of syllabication. 
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P-l Ski 1 1 - Recognition of Letters by Njit . 

Performance Objective - Given groups of four letters, the learner will 
be able to select and mark the dictated letter with 60% accuracy. 

Sub'Ski I Is ; 

Pre-reading skills of the kindergarten program. 
Discrimination of similar letters - visually 

Closed -open A-H 

Height h-n v-y 

Curve- lint PF UV 

Reversals b-d P q g 

Inversion m-w n u 

Vertical . b-p N Z 

Internal design h-k n r 

Recognition of capital letters not In alphabetic seqL'^nce. 
Recognition of lower case letters not In alphabetic sequence. 
Ability to recite alphabet. 

Oiscriminatlor of similar letters - auditorial ly: 
p-b-d-t. c-g, v-z, m-n, j-K, q-u. 

Letter recognition is one of the standard predictors of reading 
success, when used at the early kindergarten level. It Is Included 
in Framingham's Spring Kindergarten testing. 
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PRE-READING SKILLS 

LOCATING PARTS OF THE BODY 
BUTTONING AND UNBUTTONING 
HOLDING A PENCIL CORRECTLY 
HOLDING SCISSORS CORRECTLY 
TURNING PAGES COMPETENTLY 
TRACING THREE DIMENSIONAL SHAPES 

a. Drawing a Line Between Dots 

b. Connecting Dots with a Straight Line 

c. ^ Connecting Dots with a Wavy Line 

d. Tracing the Lines of Shapes 

e. Coloring within Defined Area 

f. Reproducing Patterns 

g. Tracing Numbers 

h. Tracing Letters 
CUTTING ALONG A LINE WITH SCISSORS 
TYING SHOELACES 

TAPPING A RHYTHM 
IDENTIFYING RIGHT AND LEFT HANDS 
IDENTIFYING FRONT AND BACK 
IDENTIFYING UP AND DOWN 
IDENTIFYING OBJECTS 
REMEMBERING THE ORDER OF OBJECTS 
MATCHING BASIC COLORS 
GROUPING OBJECTS 

COPYING SHAPES OF DIFFERENT SIZES 
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^ IDENTIFYING OBJECTS IN PICTURES 

a. Specific People 

b. Specific Actions 

c. Emotional Expressions 

RECOGNIZING SEQUENCE OF PICTURES TO MAKE A STORY 
MATCHING SHAPES 

a. Matching Shapes of Different Sizes 

b. Identifying the Different Shapes A Q ^ 
MATCHING EQUAL NUMBERS OF SHAPES 

GROUPING PICTURES BY CONTENT 

SELECTING THE PICTURE THAT CORRESPONDS TO A DICTATED SENTENCE 
COPYING LETTERS AND NUMBERS 
MATCHING WORDS THAT ARE THE SAME 
IDENTIFYING THE DIFFERENT WORD 

DISCRIMINATING BETWEEN WORDS CONTAINING REVERSALS 
COMPREHENDING LISTENING ACTIVITIES 
LISTENING ATTENTIVELY FOR A SHORT PERIOD OF TIME 
FOLLOWING DIRECTIONS FOR DRAWING A PICTURE 
FOLLOWING ORAL DIRECTIONS INVOLVING SEVERAL STEPS 
IDENTIFYING COMMON SOUNDS 
REPEATING A RHYTHM 
CLASSIFYING SOUNDS 

a. Velocity 

b. Tonality 

c . Vo I urne 

^ d. Emotional Inflection 
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IDENTIFYING SHAPES 

MATCHING OBJECTS BY SIZE, TEXTURE, DENSITY 
UNDERSTANDING THE FOLLOWING CONCEPTS: 

ABOVE... BE LOW 

TOGETHER.... AWAY FROM 

INSIDE OUTSIDE 

IN FRONT OF BEHIND. .. .BETWEEN 

AROUND ACROSS 

RIGHT LEFT 

AT THE TOP TOP OF 

BOTTOM OF.... UNDER 

NEAREST OUTSIDE 

IDENTIFYING PAIRS OF UPPER AND LOWER CASE LEHERS 
PRINTING UPPER CASE LETTERS - 
Fl.NTING LOWER CASE LETTERS 
PRINTING NUMERALS 

IDENTIFYING WORDS THAT SOUND THE SAME 

a. Identifying the Sam© Ending Sounds 

b. Identifying the Same Beginning Sounds 
SL?PLYING WORD STARTING WITH A GIVEN SOUND (CONSONANT) 
RECITING A FAMILIAR NURSERY RHYME 

HELPING TO COMPOSE A STORY CHART 

COMPLETING A STORY WITH AN ORIGINAL ENDING 

AWARENESS OF LEFT-RIGHT PROGRESSION IN READING AND WRITING 
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P-2 Skill - Correct recall and formation of capital and small letters 
of the alphabet. 

Performance Objective - The learner wl 1 1 be able to wrl^e the letters 
of the alphabet in scrambled order as dictated. 

Sub-ski I Is ; 

Labelling objects 
' Labelling pictures 

Labelling geometric shapes 

Recogfnlzlng three dimensional letters 

Tracing letters - dotted and whole 

Copying letters - visual discrimination skills of previous 

performance Objective 
Reproducing letters 
Writing own name 

Recalling and reproducing dictated letters 

Children who are having difficulty learning letters should be g /en 
three dimensional and multl sensory experiences. 

Walking out letters chalked on the floor. 

Forming letters using body, arms and legs. 

Handling three dimensional letters of plastic, wood, etc. 

Writing letters In sand trays. 

Using sandpaper letters. 

Making alphabet bookc by cutting letters out of textured materials. 
Using letter stencils. 

Writing letters at the blackboa, J, tracing then copying. 

Children should always know and verbalize the name of the letter they 
are trying to learn to reproduce. 
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P"3 Skill " The ability to hear likenesses and differences In sounds. 

Performance Objective - Given three pictures whose names begin with 
different sounds, the learner will be able to mark the one 
beginning with the same sound as two dictated words. 

Sub-ski I Is : 

Recognizing f ami liar sounds 

Locating sound 

Recognizing similar sounds 

Discriminating between sounds - loud-soft, high-low, far-near 

Recognizing differences in very similar sounds, for example: 
bat-pat 
ten-den 
ban-van 

Reciting familiar nursery rhymes 

^ Understanding of concepts: "sounds like," "sounds the same," 

"sounds different." 

Understanding the concept "beginning" in the concrete, for example: 
what is the beginning letter in "CAT" (visual symbol) 

Understanding beginning sound in the abstract, for example: 
what Is the beginning sound In /CAT/ (spoken symbol) 
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P-4. SkH I - Visual discrimination of similar words. 

Performance Objective - Given four choices, the learner will be able 
to mark the word which is the same as The given word* 

Sufa-skl-Hs : 

Recognizing likenesses and differences in three dimensional objects 

Recognizing likenesses and differences in colors, shapes and sizes 

Recognizing likenesses and differences In pictures 

Recognizing likenesses and differences in letters 

Recognizing likenesses and differences in words 
Recognizing letter order within a word 

Selecting from a group the words that begin or end with the same 
letters 

Notices length of words 

^ Left-right direction )see Pre Reading Skills) 

All sub skills under P-2 ^ 

Ability to follow directions and circle answer 
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P-5 Single initial Consonants 

Skill - Recognition of initial consonant sound and its corresponding 
letter 

Performance Objectives - The learner will be able to recognize the con- 
sonant corresponding to the sound he hears at the beginning of two 
dictated words. 

Sub-skills : 

Letter Names 

Letter Sounds 

Sound-symbol correspondence 

a) Moving from sounds associated with pictures to sounds 
associated with spoken words : 

b) Association of printed symbol (I) with sounds d and i) 
Association of sound /i/ with symbol (14 

Auditory recognition of words beginning with same phonetic element 

Ability to respond with additional words containing the same 
beginning sounds 

Auditory Discrimination of Similar Sounds 
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P-5. Practice Activities for Consonant Sounds 

(The following are suggested activities that wil! help reinforce your 
Instruction in the objectives dealing with consonant sounds.) 

1. Duplicate simple pictures of familiar objectc whose names begin with 
single consonant sounds- Have children write the initial consonant 
letterunder each picture. Pictures may include the following objects: 
boat, house, kite, sun, cane, ball, tack, moon, jone, dog, fan, horn, 
wagon, pencil, money, gum, etc. 

2. Using sets of picture cards, have children make pairs of pictures whose 
names begin with The uare sound. 

3. Picture cards that are paired by beginning sound, with one extra picture 
added (which has no mate) riiay be used to play a game using the rules for 
Old Maid. 

4. Make a chart for each in?i*ial consonmt teught. Write the letter in upper 
and lower case form at the top of construction or chart paper. Paste a 
key picture beginning wiih that sojnd beside the letter. Have t^le children 
cut pictures beginning with the sound from us3d magazines or workbooks 

and paste them on the chart. Have the group working on the chart decide 
before pasting whether each picvu'-e represents the correct beginning 
sound. Avoid pictures that begin wi fh blends or digraphs as examples of 
single consona'^t sounds. 

5. Use some small paper bags or contc.r.ors. Put c iMfferent consonant letter 
on the front of each container and "^ape them to the chalkledge. Arrange 
picture cards in a .jccJot char^. liave children select a picture whose 
name begins with one of ti.o letters and drop it in the correct container. 

6. Play "I Spy." The chMd wh.. is ' it*' ccys, "I spv something In the room^ 
that begins with the letl.-ir d. The chiidren take turns guessing "desk," 
"door," etc. The on^ who guesses ccr/ectly become.* the next "It." 

7. Play "(k^nsonant Lot1o.'' 

8. Using key words, sut'^^rituro as r dny initial blends or ;?igraphs as possible 
to make new words. V' lfc ti jsc worf:^ in columns beneath the key words. 

9. Duplicate sentences with key uot ds v?ft out except for an initial con- 
sonant, consonant blend, or cgriph. Have children fill In the blanks 
with letters thot iroko n^ v/ordr. (wl.'ch /.ake sense in the sentences,) 

10. Using a felt-tippod p.^n, write or «cMor rcnrences on oaktag or construc- 
tion paper, leaving ou^ \y.y v.?-c;3 oxc^pl" for th. initial consonant, 
consonant blend, or c-^o^-P^- - s-^eil v.ord cards with several selec- 
tions of words beginnir . with ecc > loMer or letter group used. Have 
children fill in th2 bljr.ks vith the v.ord thj?t makes sense (and begins 
with the letter i ndicoto'j'. (Mrt^ria^s Tor activities such as this one 
may be stored in flai ^c<::^ r^id on 1hc activity table- Answers may 
be taped inside r.vj v v / ''grruo W- j-- for the day" may check answers.) 

11. All of the previous oc c-n hr us' d for practicing initial blends 
and digraphs as well rr» sir/ !e ini M?! ccnaon<int5. 
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Sound Blending 

Skill - Ability to hear separate sounds in words and blend them 
auditorial ly into a word. 

Performance Objective - Given three separate sounds the student wi 11 
blend them Into the correct word. 

Sub-skil Is ; 

Ability to hear separate sounds 

Ability to remember separate sounds 

Ability to synthesize given sounds, for example: two letters 

i-n, o-n, u-p, three letters, etc. 
Recognition of rhyming words 

A child who cannot respond to instruction in the skill should be taught 
reading through the visual memory, structural analysis approaches Instead 
of heavy emphasis on phonics instruction. 



P-6 Sound Olending 

This test is given to each student Individually. Only five 
words are necessary. The teacher reads the words broken Into 
their separate sound elements. The student blends the sounds 
and pronounces the word correctly. A correct response Is checl<ed. 

1. s-l-t (sit) 

2. c-a-k-e (cake) 

3. gl-a-ss (glass) 

4. sch-oo-l (school ) 

5. f-or-k (fork) 

OR 

1 . m-oth-er . 

2. p-e-t . 

3. s*oa-p 

4. bl-a-ck 

5. r-al-n 
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P-7 Substituting Initial Consonants 

Skll I - The ability to change the Initial consonant of a word fn 
order to make other words. . 

Performance Objective - The learner wl 1 1 be able to make new words 
by substituting Initial consonants in known words. 

Sub-ski Hs ; 

Awareness of correspondence between spoken nd written word. 

Knowledge of all consonant sounds In Initial position. 

KnowJedge of variant sounds of C and G 

C followed by e-I-or y has a soft sound Isl "cent" 
C fol lowed by a consonant or a, o, or u has a hard sound 
/k/ "cat" 

G followed by e-i-or y has a soft sound /j/ "gent" 
G fol lowed by a consonant or a, o, and u has a hard sound 
/g/ "goal" 
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Final Consonants 

Skill - Recognition of final consonanh sounds and their corresponding 
Tetters . 

Pertefrmance Objective - The learner will be able to recognize the 
X consonant corresponding to the sound he hears at the end of two 
dictated words. 

Sub-ski I Is ; 

Understanding of the concept "end of a word" visually. 
Understanding of the concept "end of a word" auditorial ly. 
Awareness of difference between thymlng words and final consonants. 



Double the final consonant for one-syllable words ending in 1, f, 
s, z. 

Ex. : pi H , puff, fuss, buzz 

C fol lowed by e at the end of a word has a soft sound, /s/ 
Ex.: rice, face, truce 

G followed by e at the end of a word has a soft sound, /j/ 
Ex. : rage, huge 

DG followed by e at the end of a word has a soft sound /j/ 
Ex.: bridge, lodge 

S has the sound /s/ as in ^'mlss" or the sound Izl as In "was", "Is, 
"has," etc. 



Discrimination of similar final consonants. 



pass-path 

head-hedge 

clove-clothe 



Ex: cap-cab rum-run 
hot-hod pick-pig 
safe-save buzz-bus 
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^ P-9 Initial Blends and Digraphs 

Ski 1 1 " Recognii-ion of blends or digraphs in dictated words. 

Performance Objective - The learner will be able to recognize the 
consonant blend or digraph he hears at the beginning of two 
dictated words. * 

Sub-ski I Is : Two Letter Blends 

1) Auditory recognition of likenesses 

2) Auditory recognition of dif Terences 

3) Ability to blend two consonants 

4) Ability to name two letter blends when presented 

5) Ability to pronounce correctly nonsense words which use two 
letter blends 

6) Ability to suppfy similar words orally using the same blend. 

Two Letter B leads : br, tr, pr, fr, gr, cr, dr 

cl, gl, pi, bl, fl 

st, sp, si, sk, sw, sn, sm 

^ qu, tw 

Digraphs - sh, ch, th, wh, ph 

1 ) Auditory recognition of likenesses , 

2) Auditory recognition of differences 

3) Ability to name digraph when presented 

4) Ability to pronounce correctly nonsense words which use two 
letter digraphs 

5) Ability to supply similar words orally using the same digraph 

6) Variant sounds of ch - chair, choir, chef 

7) Variant sounds of th - thin - that 

Three Letter Blends - str, scr, squ, shr, spr, thr, spl 
TT Auditory recognition of likenesses 

2) Auditory recognition of differences 

3) Ability to blend three consonants 

^ 4) Ability to name three letter olends when presented 

5) Ability to pronounce correctly nonsense words which use three 
letter blends 

O 6) Ability to supply similar words orally using the same blend 

ERIC ■ 28 




ERIC 



2.9 



P*IO Substitution of Initial Blends and Digraphs 

Ski 1 1 ^ Abi lity to change a word by supplying a different blend or 
digraph. 

Performance Objective - The learner wi 1 1 be able to make new words by 
substituting initial consonant blends and digraphs in given words. 
Sub-ski Ms : 

1) Visual recognition of likenesses 

2) Visual recognition of differences 

3) Ability to write two letter blends, digraphs or three letter 
blends when dictated 

4) Ability to write other words using the same two letter blend, 
digraph or three letter blend 

5) Subskllls of P-9 



TEST P-IO. SUBSTITUTION OF INITIAL BLENDS AND DIGRAPHS 



Sample: bag 



I. king 

log 

Ing 

Jng 

^Ing 

5. ml 



2. him 
Im 
jm 
Im 
Im 



t 



6. dj£ 

tp 

Ip 



Ip 



J9 
ag 



3. sank 

ank 

^ ank 

ank 

ank 

7. rash 

ash 

ash 



ash 



ash 



4. take 

ake 

ake 

a ke 
a ke 

8. fare 
a re 
a re 
a re 
are 
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P- 1 1 Final Blends and Digraphs 

Skill - Recognition of final blends and digraphs 

Performance Objectives - The learner will be able to recognize the 
consonant blend or digraph he hears at the end of two dictated 
words. 

Sub-ski lis : 

UiO LETTER BLENDS - st, nt. It, ft'; xt, nd, Ip, mp, sp, sk, Ik, pt, ng, nk 

1 ) Aud 1 tory recogni t Ion of 11 kenesses 

2) Auditory recognition of differences 
5) Ability to blend two consonants 

4) Ability to name two letter blends when presented 

5) Ability to pronounce correctly nonsense words which use 
two letter blends 

6) Ability to supply similar words orally using the same blend 

DIGRAPHS - sh, ch, tch, dge, ck, th, ph 

1 ) Aud I tory recogn i 1 1 on of I i kenesses 

2) Auditory recognition of differences 

3) Abi I ity to name digraph when presented 

4) Ability to pronounce correctly nonsense words which use 
two and liiree letter digraphs 

5) Ability to supply similar words orally using t)e same digraph 

SHent letters should be introduced: 
ill V - I amb 
gn - ..Iior h 
kn - i»nl 'e 
gn - sign 
pn - ;,.'^uironic 
wr - v^i »ncf. 
rh - rhinci^orous 
ps - psychology 
fc - scent 
v»h - who 
— mn - hymn 
— bt - debt 
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TEST P-ll - FINAL BLENDS AND DIGRAPHS 





SAMPLE: wilt 


wisp 


wick 


wish 




malt 


mask 




mash 




mast 


trust 


trunk 




truth 




trump 


bald 


bath 




band 




bask 


rant 


rapt 




rash 




raft 


bland 


blast 




blare 




blank 


crawl 


crash 




crank 




craft 


stitch 


stilt 




stint 




still 


clash 


clanq 




clasp 




clank 


west 


welt 




weft 




wept 


sulk 


such 




sung 




sunk 


badge 


bsthc 




baulk 




batch 


touch 


touqh 




tooth 




" torch 


hasp 


hand 




hath 




harp 


leech 


least 




leash 




ledge 


rift 


risk 




rind 




. mk 


silk 


sift 




silt 




sink 
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^ P-12 AUDITORY PERCEPTION OF VOWELS 

Skt II t Ability to recognize the correct vowel In a dictated word. 

Performance Objective - The learner will be able to recognize and 
write the vowel he hears in a dictated wofd. 

Sub-skills ; 

1. Ability to blend 

2. Auditory discrimination of short vowel sounds 

3. Auditory discrimination of long vowel sounds 

4. Ability to recognize short and long sounds of each vowel 

5. Ability to supply correct short vowel sounds In lists of 
dictated words with vowel omitted 

6. Awareness of y used as a vowel 

y as /I/ ex. gym gypsy cyst oxygen myth 
y as /S/ ex. candy puppy gladly risky 
y as /T/ ex. cycle tyrant hydrogen stye 

^ 7. Two sounds of /fl/ rule - mule 
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P-12 Auditory Perception of Vowels 



/ I. 

' 2. '2. 



3. 
4. 
5. 
6. 
7. 
8. 



13. 
14. 
15. 
16. 
17. 
18. 



r\ 19. 



10. 



20. 



I 



r 



P-l 3 , differentiating Between Long and Short Vowels 

Ski 1 1 " Ability to recognize tne long and short vowel sounds. 

Performance Objective - The learner will be able to differentiate 

between the long and short vowel sounds and to correctly Identify 
la a written word. 

Sub-ski I Is ; 

y I. Auditory discrimination of short vowel sounds 
2* Auditory discrimination of long vowel sounds 

3. Ability to identify the correct vowel with a given sound 

4. Ability to correctly identify spelling patterns for short 
voweL sounds 

cvc cvcc ccvcx: cvvc 

cat dish tramp head 

5. Ability to associate long vowel sounds with the correct 
spel I ing variations 

i ,e. ; 

a) S\ lent e rule - hate - eve - life - hope - tune 

Long A can be spelled with any one of the following 

a, a-e, ai, ay, el, ey, eigh 
•.ong E can be spelled with any one of the following 
e, e-e, ee, ea, le, el, ey 

d) Long I can be spelled with any one of the following 
i, l-e, ic, igh, i Id, ind, y 

e) Long 0 can be spelled with any one of the following 
o, o-e, oe, oa, ow, ou, ough, old 

f) Long U can be spelled with any one of the following 
u, u-e, ue, ew, eu, ul, oo, ough, ou 

6. Vowels with R 

a) ar star spar yam etc. 

b) or order for 

c) er j£_ and ur sound alike 
herd bird fur 
fern shirt churn 
swerve ci rcle burst 

d) Endings - ar and or /ur/ 
dollar beggar doctor favor 

e) ear - hear, ear - earn, ear- bear 
out - flourish, our - courtesy 

f) wor - word, work, world 




do 



TEST P-13: DIFFERENTIATING BETWEEN LONG AND SHORT VOWELS 







back 


take hat 


pain 


tale 


i. 


kind 


tried 


sit 


witch 


pipe 


2. 


mask 


sail 


band 


paste 


trap 


3. 


tube 


fuse 


cup 


stun 


duck 


4. 


feed 


bench 


team 


lad 


trend 


5. 


biaze 


catch 


waste 


strain 


glad 


6. 


tide 


fill 


wrist 


skim 


whi le 


7. 


toast 


mop 


gold 


dodqe 


Joke 


8. 


met 


wheel 


step 


steam 


dress 


9. 


dock 


smog 


stroke 


plot 


goat 


10. 


tune 


fruit 


bunch 


dust 


but 
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^ P-14 Vowet Digraphs and Diphthongs 

Ski 1 1 - Ability to recognize a vowel digraph or diphthong sound and 
identify letters that stand for that sound. 

Performance Objective - The learner w|/l be able to Identify the letters 
representing the vowel digraph or diphthong he hears when these 
sounds are dictated. 

Sub-ski I Is : 

1. Ability to recognize that two letters can stcjnd for one sound 

2. Knowledge of vowel digraphs and diphthongs and ability to 
recognize the sound-symbol relationships 

3. Ability to recognize visually the vowel digraph or diphthong In 
a printed word 

4. Ability to pronounce correctly the word containing a vowel 
digraph or diphthong 



5. Oy 




play 


00 




broom, book 


ew 




fftw, grew 


ou 




soup, out 


OA 




boat 


OW 




snow, now 


OY 




toy ' 


01 




boi 1 


EA 




eat, head, steak 


EY 




val ley 


Al 




sal 1 


AY 




pay 


AU 




cause 


EU 




feud 


El 




seize, vein 


IE 




chief, lie 


UE 




rescue 


OE 




toe 



EIGH - weigh 

OUGH - bough, dough, rough, cough, through 
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TEST P-14: VOWEL DIGRAPHS AND 



SAMPLE: el 



1. 


ol 


ou 


oo 


oa 


2. 


ou 


aw 


oi 


al 


3. 


al 


ea 


aw 


oa 



^ 4. aw eu ea el 



PHTHONGS 



ol 




ew 








6. 


ai 


ou 


ot 


aw 




7. 


ou 


aw 


oo 


ea 




8. 


oo 


ou 


ea 


oa 





9. aw ew al ee 



5. oo ol aw ow 



10* CO ow oi aw 



TEST P-14: VOWEL DIGRAPHS AND 

SAMPLE: el 



1. 


ol 


ou 


oo 


oa 


2. 


ou 


aw 


ot 


ai 


3. 


ai 


ea 


aw 


oa 


4. 


aw 


eu 


ea 


ei 



3. oo ol aw ow 



DIPHTHONGS 



ou ol ew 



6. 


a! 


ou 


ot 


aw 


7. 


ou 


aw 


oo 


ea 


8. 


oo 


ou 


ea 


oa 


9. 


aw 


ew 


al 


ee 



10. oo ow ol aw 
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P-15 Vowel Princlptes 

Ski 1 1 - Ability to apply vowel principles to nonsense syllables. 

Performance Objective - Given a list of nonsense words the learner 
will be able to mark the vowels to indicate whether they are 
long, short, un-sounded, or r-control led. 

Sub-skills ; 

VOWEL PRINCIPLES 

t • When there is only one vowel in a word, if that vowel comes 
at the beginning or in the middle of the word. It Is usually 
short. 

2. When there Is only ohe vowel In a word, if that vowel comes 
at the end of the word, it is usually long. 

3. When the vowels ai , ay, ee, oe, bud oa come together, the 
first vowel Is usually long and the second vowel Is not sounded. 

4. When there are two vowels in a word, one wf which Is e at the 
end of the word, the first vowel usually has the long sound 
and the final e Is not sounded. 

5. Wnen the only vowel In a word is followed by £, the sound of 
the vowel is neither long nor short, it is controlled by the 

6. Diacritical marks 
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TEST P-15: APPLICATION OF VOWEL PRINCIPLES 



Sample: 

f r I I t 
I) r o ^ n 




Mark the vowels In these nonsense rds as shown In the key. 




6. p I o /^/» 

7. e I t 

8. f \ \ 6/ /^/y^c 

9. t r o*^ m yy^^^ 

10. s m ^ c h ^ ^CfC^ 

Think of how the ten words above would be pronounced with the vowels sounded 
as you have marked them. Now look at the ten words below. Ck) not mark the 
vowels. Think of how each of these words should be pronounced. You will say 
these words to your teacher. 



11. nold 

12. taul 
'j. breen 

14. loy 

15. trew 



16. shood 

17. ploud 

18. streuce 

19. baw 

20. gow 
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P-16 AppHcatlon of Phonics Principles 

Skill - Ability to apply learned phonics rules. 

Performance Object' ve * Given a list of nonsense words, the learner 

will be abSe to pronounce them according to the letter sounds 

and vowel principles that have been taught. 
Sub^skllls ; 

All previously taught phonetic skills. 



9 



n 
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TEST P-16. APPLICATIONS OF PHONICS TO 
NONSENSE WORDS 



(This test Is given Individually. The pupil reads from the 
response sheet he marked for Test P-16. As he pronounces each 
word, record results as follows: 



a. 



b. 



Do not give part credit. The pronunciation Is either correct 
or l.icorrect, ndfcate Incorrect responses with an "x" In 
the "errors" column. 



For each word that Is Incorrect, Indicate the error In the 
"analysis of errors" column by circling the phonic elementa 
that was mispronounced.) 



Nonsensd 



Word 


Rhymes with 




I. grote 


(boat) 




2. cherm 


(germ) 




3. spe 


(spree) 




4. thain 


(rain) 




5. dop 


(top) 




6. dro 


(grow) 




7. lit 


(silt) 




8. snobe 


(probe) 




9. broan 


(groan) 




10. plurst 


(thirst) 




11. lols-''- 


(moist) 




12. sauL 


(daub) 




I3« ncek 


(v 




14. koy 


(toy) 




15. plew 


(grew) 


hood) 


16. grood 


(food or 


17. bloun 


(clown) 




18. neud 


(feud or 


food) 


19. fraw 


(raw) 




20. .pow 


(go or cow) 



Errors 



Analysis of Errors 
Initial Final 
Consonant Vowel Consonant 



ch 

sp 
th 
d 

dr 

sn 
br 

pl 
I 

s 
n 
k 
pl 

gr 

bl 
h 

fr 

sp 



o 

er 

e 

5 

o 

5 

I 

o 
o 
ur 

ol 
au 
e 

oy 
ew 
oo 

ou _ 
eu or 00 
aw 
ow 



t 

m 

n 
P 

It 

b 

n 

St 
St 

b 
k 



d 
n 
d 



r 
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r\ P-17 WORD ENDINGS 



Skill - Ability to recognize endings In words. 

Performance Objective - The learner will be able to identify the 
simple er.dlngs that denote tense (ed, ing), number (s, es), 
person (s, es), possession Cs), and comparison (er, est) when^ 
Inflected forms of words are dictated. 

Sub'St<l I Is ; 

1. Ability to recoqr.lze and use the verb fonn of "Ing." 

2. Ability to recogry4ze and use the verb form of "ed." 

3. Ability to recognize the 3 sounds of "ed" (/ed/, /d/, /t/) 

4. Ability to recognize and use the correct verb form of "s" and 
"es" denoting third person singular. 

5. Ability to recognize the difference between singular and plural 
forms and to spel I and read a plural word with an "s" ending. 

6. Knowledge of when to use "es" or "ies" to make a plural word 
and the ability to recognize that word as a plural when used. 

7. Ability to make and recognize a word showing possession. 

8. Ability to recognize and use the correct comparative form of 
"er" and "est." 

9. Knowledge of the "y" rule and the ability to recognize the root 
word when the spelling is changed in the variant. 

10. Knowledge of the Silent E rule and the abi lity to recognize the 
root word when the spelling Is changed In the variant. 

11. Knowledge of the Doubling Rule - words of one syllable, ending 
in one consonant, after one vowel, double the final consonant 
before a suffix beginning with a vowel, but do not double It 
when the suffix begins with a consonant. 

(Ex.: big, bigger, biggest, bigness) 

This includes verb endings ing - ed 

(Ex.: step - stepping, grin - gr.nned, want - wanting) 
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TEST P-17: WORD ENDINGS 



SAKPLE. help helping helper helps helped 



1. 


cool 


cools 


cooled 


cool ing 


cooler 


2. 


plant 


p 1 anter 


plants 


p 1 anted 


planting 


3. 




Jumper 


lumpinq 


Jumped 


Jumps 


4. 


cream 


creamer 


creamy 


creaming 


creamiest 


5. 


stamp 


stamping 


stamps 


stamped 


stamper 


6. 


dress 


dresser 


dressing 


dresses 


dressed 


7. 


close 


closed 


closer 


closes 


closest 


8. 
9. 


sharp 


sharpen 


sharper 


sharpest 


sharp Iv 


ml Ik 


mi 1 ker 


milks 


mi Iked 


mi Iking 


10. 


save 


saved 


saves 


saving 


saver 
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FINDING THE ROOT WORD 

Ski II - Ability to Identify root word 
Fart I - Root words plus ending s. 

Ing • ed - er - s - est • es 
Part II - Root word plus prefixes and suffixes* 

un - dis - re - mis - pre - in - un - Im 
ly • y - ed - able • ment - ary 

Performance Objective - The learner will be able to identify the root 
word In an inflected form (having an ending) or In a derived form 
(having a prefix or suffix). 

Sub-ski lis ; (Part I) 

L Knowledge of the Doubling Rule and ability to recognize the 
root word when the final consonant Is doubled. 

2. Auditory discrimination between "s" and "es"« 

3. Ability to spell and read a plural word with "^s** and "es** ending. 

4. Recognition of tfie three sounds of "ed" and the abi lity to 
identify the root word even though only one syllable. 

Subskllls ; (Part II) 

5. Knowledge of and abi lity to recognize prefixes in words as a 
meaning unit as well as a visual unit, (un, dis, re, mis, 
pre* In, un, im) 

6. Knowledge of and ability to recognize suffixes In a word as a 
meaning unit as well as a visual unit. (;, ed, able, ment, ary) 

7. Recognition of grammatical function of suffixes. 
Adjective endings * able, ful, er, est 

Noun endings - ment, ness, er 
verb endings - s, es, log, ed 
Adverb endings * ly 
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TEST P-18: FINDING THE ROOT WORD (Part I) 
SanH>le: worked 



1. finding 

2. looked 

3. jumper 

4. runs 

5. fastest 

6. gives 

7. cutting 

8. classes 

9. toys 

10. called 



o i3 



TEST P-18: FINDING THE ROOT WORD (Part 2) 
Sample: i mprovement 



II. 


uneventful 


12. 


kindness 


13. 


preoccupy 


14. 


transact 


15. 


retrainable 


16. 


windward 


17. 


encouragement 


18. 


cht Idlshly 


19. 


infirm 


20. 


dismantle 
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P-19 • CDMPOUND WORDS 

Skin - Ability to recognize compound words. 

Performance Objective - The learner wl II be able to divide a compound 

word Into its component parts. 
Sub-skills ; 

1. Ability to recognize familiar parts of a word, (Same be- 
ginning, middle or endings). 

2. Ability to identify a root word and to recognize that a 
compound word Is made up of two root words. 

3. Ability to combine two separate words into a compound word. 
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TEST P-19: COMPOUND WORDS 



Sample: schoo I room 



L doorstep 

2. outside 

3. sailboat 
4« myself 

5. armchair 

6. storybook 
7« doghouse 
8« airplane 
9* fireside 

10. basebal 1 



r 



P-20 CONTRACTIONS 



Ski i I " Ability to recognize a contraction. 

Performance Objective - The learner will be able to write the two 
words for which a contraction stands. 

Sub-sklMs ; 

L Ability to recognize that the apostrophe stands for a left out 
letter or letters. * 

2. Ability to recognize a contraction with one missing letter and 
know the two words it stands for. 

3. Ability to write a contraction from two separate words substi- 
tuting the apostrophe where one letter Is omitted, 

4. Ability to recognize a contraction and know the two words It 
stands for when two or more letters are omitted. 

5. Ability to write a contraction for two separate words substi- 
tuting an apostrophe where two or more letters are omitted. 

^ Contractions *• I le tter omitted Contractions - 2 or more lett ers omitted, 

: 

Isn't 
Mm 
he*s 
don't 
you* re 
we' re 
they ^ re 
let's 
It's 
didn't 
couldn't 



I've 

I'M 

can't 

won't 

we've 

she'd 
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TEST P-20 - CONTRACTIONS 



Sample: hasn't 



1. won't 

2. he's 

3. haven't 

4. we'd 

5. I've 

6. wasn't 

7. they're 

8. Isn't 

9. you'll 

10. wouldn't 
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^ P-21 IDENTIFYING PREFIXES AND SUFFIXES 

Skli ; ; Ability to recognize a prefix or a suffix In a word* 

Performance Objective - The learner will be able to identify prefixes 
and suffixes In a list of derivations. 

Sub-ski i Is : 

1. Ability to recognize a prefix as a visual unit. 

2. Ability to recognize a suffix as a visual unit. 



Pref I xes 



re (again) 
dis (not, apart) 
un (not) 
ex (out of) 
>re (before) 
;ub (under) 
n (not) 
Ym (not) 
trans (across) 
mis (wrong) 
ant I (against) 
com (with) 
'ion (not) 
bl (two) 
tri (three) 
per (through) 
ob (agai» jf) 
pro (in front 
Inter (between) 
de (from) 
ab (from) 
post (after) 
super (over) 
con (against) 



of) 



Suffixes 



y (like) 


ness 


(being) 


ful 


(full of) 


ment 


(result of) 


ward 


(In direction of) 


able 


(capable of being) 


Ible 


^ n n It ) 


ly 


( 1 1 ke) 


less 


(without) 


Ish 


(like) 


1st 




er 




ent 


(one who) 


ance 


(state of being) 


ence 


(state or quality) 


wise 


(ways) 


ous 


(full of) 


0 


9 
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TEST P-22: IDENTIFYING PREFIXES AND SUFFIXES 



Samp I e enf o I d p I ayer 



1. gree-'ish 

2. prere&u 

3. shiny 

4. ^ciaim 

5. endee 

6. kindly 

7. unlock 

8. transplant 

9. hardness 
10* Imperfect 



11. painter 

12. displease 
15. humorist 

14. speechless 

15. careful 

16. rebuild 

17. statement 

18. inactive 

19. westward 

20. substandard 
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P-22 - USE OF 




IXES AND SUFFIXES 



Skin - Ability to add the correct prefix or suffix to a word. 



Perf ormance Ob.jectl ve - Given a list of prefixes and suffixes, the 

learner mIII be able to Identify the affix to be added to a given 

root word to inake sense In a sentence. 

Sub-skills ; 

1. Ability to recognize prefix and suffix as a visual unit. 

2. Ability to recognize prefix and suffix as a meaning unit. 

3. Ability to recognize suffix as a grammatical unit. 

4. Abl I Ity to add aff Ix "ta a root to make a meanlngfuJ unit. 

5. All sub-skills of P-22. 




ERIC 



TEST USE OF PREFtKES AND SUFFIXES 



Sanpie: 



The stories of his de 
revealed something o ne 

g rea t o t the old 

doctor. 



Prefixes 


Suffixes 


a 


er 


un 


y 


dis 


ly 


im 


able 


In 


less 


en 


ness 


re 


ful 


ex 


ward 


pre 


ment 


trans 


ish 


sub 


1st 



2. 
3. 
4. 

5. 

6. 

7. 
8. 



The teacher had an_ 
class. 

HoM can we 



announo) 



to make to the 



the children for their kindness? 

The grass Is dry and brown from so many rain ^days. 

manage if you know how to lift them 



Heavy loads are more_ 

properly. 

That serious fall might 

Everyone was doubt^ 

race was canceled. 

The Important papers were 



able 



Jack for a long time 



that the rain would stop, so the 



trusted to him for safe delivery. 



As Jim came over the cresi of the hill, he saw that the barn was 
fire 



On Monday morning I decided to^ 
the week . 



9. 

10. Jane and Fred were 



j>«y- 



my lunch expenses for 



warm ^received by their Joyful cousins. 



A BASIC SIGHT VOCABULARY 



1 


the 


51 . 


out 


2 


of 


52 


so 




OlIU 


53. 


i d 


4 


to 


54 


what 


5 


a 


55 


un 


w« 


In 




its 

1 ■ 9 


7 


TiiaT 


57 


?tnr>iit 


• 


1 9 


58 


Into 


Q 


wad 


59. 


than 


in 


no 






1 i 
II* 


for 


61 . 




1 ^ • 


If 


62. 


on 1 y 


1 X 

1 J* 


w 1 Til 




^f h Ar 


1 ^ 


ds 


A4 


nAw 


1 S 


hic 
n 1 9 


65 




1^ 

1 o» 


wn 


66 


cou 1 d 


1 7 


D6 


67 


time 


i A 


^f 


6ft 
DO* 


thA<U% 


1 Q 


Dy 


6Q 


two 


£\J m 


1 
1 


70 


may 


21 
^ 1 • 


fh 1 c 

11119 


71 . 


thAn 


22 


had 


72. 


do 


Z J* 




73 


first 




are 


lA 


oiiy 


25 


but 


75. 


mv 


ZD • 


T rmn 


76 


now 


97 


or 


77 


1 ike 


9ft 


1 lO w 


78. 


our 


90 


Oil 


79. 


over 


JU» 


Tfwy 




IIKJI 1 




wh I/«h 

wn 1 cn 


81 


me 


V) 

jL % 




82 


even 


XT 




83 


most 


^ m 




84 


mA^A 

lilOXJV 




hsr 


ft5 


after 

ail vi 


JiO • 


aI 1 
oil 


86 


did 


T7 




87 


many 


^» 


th©re 


ftft 


Ka^ /%rA 


TO 


wou Id 


ftQ 


ml icf 
niU9 1 


w# 


xn© 1 r 


QO 


throuah 

ill* wUWI 1 


il 1 

41 • 


we 


0 1 


DOCK 




h 1 fn 




w vol 9 


43. 


been 


93. 


where 
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STUDY SKILLS 



Performance Objectives and Skills 

J 



S-l SkMI - Alphabetization/ / 

Perfomancg Objective / GIverf a series of letters or words, the 

student is able fo sequence then in correct alphabetical order. 

S-2 Skill - Parts of a B6ok 

Performance Objective - Given the specific parts of a book, the stu- 
dent Is able fo utilize the Infonnatlon presented. 

S-3 Ski 1 1 - Dictionary Ski lis 

Performance Objective - Gl^eiTa^T^H^j^Drds, the student Is able 
to locate the words and uti lize theTrffoniiation presented In 
the dictionary. 

S-4 Skill - Library Skills 

Performance Objective - Given specific opportunities, the student Is 
able to demonstrate proficiency In locating materials and in 
utilizing the card catalog and the Oawey Daclnal System In the 
Library. 

S-5 Skill - Reference Materials 

Performance Objective - Given a research task, the student Is able 
to locate, identify, and utilize the infomation available In 
reference materials. 

S-6 Skill 'Organizational Skills 

Performance Objective - Given a reading selection, the student Is able 
to organize facts and concepts in a suRMary and/or an outline. 

S-7 Skill - Rate of Reading Adjustment 

Performance Objective - Given a reading selection, the student Is able 
to adjust his rate of reading in relation to Its difficulty and 
the purpose of reading. 
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S-8 Sktll - Map Skills ^ 

Performance Objective - Given a map, the student Is able to locate 
Information and answer questions pertaining to the map. 

S-9 Ski 1 1 ' Graphs and Tables 

Performance Objective - Glve^ a sample graph or table, the student 
Is able to interpret the information presented on the charts. 

S-l Skill ' Alphabetization 

Performance Objective - Given a series of letters or words, the 

student is able to sequence them in correct alphabetical order. 

SI -A Sub-skill - Letters in Sequence 

Performance Objective - Given the letters of the alphabet, the student 
is able to place the letters in the correct sequence, (r - t, 
• h i , J k . ) 

Sl-B Sub-skill - Words in Sequence 

Performance Objective - Given a list of words, the student Is able 
to place the words In the correct alphabetical sequence. 

a) red, blue, green, orange 

b) apple, air, arrow 

c) stand, street, sting 

d) strong, string, straw 

e) squash, square, squat 

Sl-C Sub-skill ' Names in Alphabetical Sequence 

Performance Objective - Given a list of names, the student Is able 
to arrange them in the correct alphabetical sequence. 
(Frost, Robert - McMac - St. 0* - Van - de) 

Sl-D Sub-skill - Titles in Alphabetical Sequence 

Performance Objective • Given a list of titles, the student is able to 
arrange the titles in the correct alphabetical sequence. 

a) Make Way for Duckling, Little Women, Heidi, Sounder, 
Harriet the Spy 

b) The Moffats, An Enormous Egg, A Home for Sally 

c) Five Hundred Hats, 101 Oalmatfons, The Three Bears, 
Twenty-One Balloons 
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S-2 Ski 1 1 - Parts of a Book 

Performance Objective - Given the specific parts of a book, the 
student is able to utilize the information presented. 

S2-A Sub-skill - Book Titles 

Performance Objective - Given a variety of book titles, the student 
Is able to determine the relationship between the title and 
the book's contents. 

/ 

S2-B Sub-skill ' Title Page- ^ 

Performance Objective - Given a book having a title page, the student 
Is able to locate the title page and interpret the information 
presented on that page. 

(Title, author, publisher, place of publication, date of publi- 
cation, original copyright date, revision) 

S2-C Sub-skill - Preface 

Performance Objective - Given a book having a preface (or foreword 
or Introduction), the student is able to locate the preface and 
Interpret the information presented on that page. (Author's 
purpose - for whom was the book intended - Author's suggestions 
for use of the book - Resources that the author used) 

S2-D Sub-ski II - Table of Contents 

Performance Objective - Given a book having a Table of Contents, the 
student Is able tp locate the Table of Contents and Interpret the 
Information presented on that page. 

a) Given a Table of (Contents, the student Is able to locate a 
specific story and page number. 

b) Given a Table of Contents which contains main topics and 
sub-divisions, the student is able to use this information 
to determine the organization of the book. 

c) Given a research task, the student Is able to use the Table 
of (k)nterits to locate specific Information related to other 
subject areas. 

S2-E Sub-sk'll - Index , 

Performance Objective - Given a book having an Index, the student Is 
able to locate the Index and locate :peclfic information pre- 
sented on that page. 

a) Given a research subject, the student is able to Identify a 
key word under wh'Ch to look for specific information in an 
index. 

b) Given an Index, the student is able to locate specific In- 
formation about a topic* 
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c) Given an Index^ the student Is able to use headings 
and suD-heads to locate Information. 

d) Given an Index, the student Is able to use cross references 
to locate Information about a topic. 

S2-F Sub-ski It - Textbook Study Aids 

Performance Objective - Given various books, the student Is able 
to demonstrate proficiency in the use of the special study 
aids in a textbook. 

a) Glossary 

Given a textbook having a glossary, the student is able 
to locate and demonstrate his ability to use a glossary. 

b ) Append I x 

Given a textbook having an Appendix, the student is 
' able to identify the location and purpose of an appendix. 

c) Bibliography 

Given a textbook having a bibliography, the student Is 
able to demonstrate proficiency in identifying the location 
and In consulting the bibliography for specific information. 

d ) Footnotes 

Given a reading selection having footnotes, the student 
is able to Interpret the meaning of the footnote. 



S-3 Skill - Dictionary Skills 

Performance Objective - Given a list of words, the student Is able 
to locate the words and utilize the information presented In 
the dictionary. 

S3-A Sub-skill - Parts of the Dictionary 

Performance Objective - Given a list of words, the student can Indi- 
cate the part of the dictionary In which each word appears. 

S3-B Sub-ski II - Guide Vtords 

Performance Objective - Given a set of guide words and a list of 
words, the student Is able to determine which words would be 
on the same page as the guide words. 

S3-C Sub-ski 1 1 - Root Words 

Performance Objective - Given a list of Inflected and derived word 
forms, the student Is able to Identify the root word as the 
entry word in a dictionary listing. 

S3-D Sub-skill - Pronunciation Key 

Performance Objective - Given a pronunciation key, the student Is 
able to pronounce a word by using dictionary synnbols. 

a) train' hat ige care far 

b) dawn 1 don doun darn don 

S3-E Sub-skHI - Diacritical Marks * 

Performance Objective - Given a pronunciation key and a list of 
phonetic respel lings, the student Is able ^o demonstrate 
proficiency in the use of diacritical marks, syllabic divisions, 
and accent marks to pronounce the words. 

S3-F Sub-skill - Multiple Meanings 

Performance Objective - Given a word with several meanings, the stu- 
dent is able to derive the appropriate m^0|ng from the dictionary 
listing. 

a) Given a word with several meanings, tne student can select 
the appropriate meaning of the word for a given sentence, 
(strike - run) 

b) Given a word with several meanings which appears In a given 

sentence, the student Is able tc recognize the appropriate 

part of speech, (frequent: adjective or verb) and Is able 

to give the correct pronunciation (present - present). 

noun verb . 
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S3-G Sub-sktlls - Special Sections 

Performance Objective - Given an opportunity to study a dictionary, 
the student Is able to locate the section and Identify the 
purpose of each section for finding specific Information- 

a ) Addenda 

b) Guide to Pronunciation 

c) Foreign Words and Phrases 

d ) Gazetteer 

e) Biographical 

f ) Forms of Address 

g) Miscellaneous 
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S-4 Skill ' Library Skills 



Performance Objective - Given specific opportunities, the student 
Is able to demonstrate proficiency In locating materials and 
In utilizing the card catalog and the Dewey Decimal System 
In the Library. 

S4*A Sub-skill " Library Locations 

Performance Objective - Given the title of a book, the student Is able 
to determine its categorical .location in the Library. (Fiction - 
Non Fiction) 

S4-B Sub-skttI - The Card Catalog 

Performance Objective - Given specific opportunities, the student 
Is able to demonstrate his proficiency in the use of the card 
catalogln the Library. 

a) Given a list of subjects, titles, and authors, the student 
is able to locate the card in fie appropriate alphabetical 
drawer of ihe card catalog. 

b) Given a card from the card catalog, the student is able to 
identify the type of card (author, title, subject) and In- 
terpret the information presented on the card. 

c) Given a card from the card catalog, the student Is able to 
identify the call number and locate the book on the library 
shelves. 

S4-C Sub-skill - The Dewey Decimal System 

Performance Objective - Given opportunities to use the library, the 
student wi 1 1 become familiar with the arrangement of books 
according to the Dewey Decimal System. 

a) Given the tan major divisions of the Dewey Decimal System, 
the student is able to identify the classification In which 
generalized types of information are found. 

b) Giver the ten major divlslors of the Dewey Decimal System, 
the student Is able to determine the classification of a 
speci f ic book. 

c) Given c research topic, the student Is able to locate the 
Dewey Decimal System numbers for specific references within 
the general classifications. 




o 

S-5 Ski 1 1 • Reference Materials 
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Performance Objective - Give.i a research task, the student Is able 
to locate. Identify, and utilize the information avail24>le In 
reference materials. 

S5-A Sub-skI 1 1 ' Encyclopedias 

Performance Objective • Given a research task, the student Is able 
to use the encyclopedia to locate pertinent Information. 

a) Given a research task, the student is able to locate 
specific information In an encyclopedia by using the 
numerals or alphabetic listing on the outside volume 
covers. 

b) Given a research task, the student is able to locate specific 
information in an encyclopedia by using the guide words at 
the top of the page. 

c) Given a selection to read, the student Is able to determine 
the word or words to use as key words to enable him to 
locate information in the encyclopedia. 

d) Given a research task, the student is able to locate Infor- 
mation in the encyclopedia by use of cross references. 

S5-B Sub-skill -Newspapers 

Performance Objective - Given a newspaper, the student is able to use 
its contents as a source of current topical information. ^ 

a) * Given a newspaper, the student is able to refer to the index - 
to locate specific pages on which different types of Infor- 
mation may be found. 

b) Given an article from the newspaper, the student is able to 
identify the classification of its subject within the news- 
paper. 

c) Given a news story, the student is able to Identify Its com- 
ponents, (headline, by-Mne, dateline, lead, details) 
(who-when-where-why-what-how ) 

d) Given a newspaper selection, the student Is able to differen- 
tiate between fact and opinion. 

S5-C Sub-skill " Miscellaneous Reference Materials 

Performance Objective - Given a list of reference materials, the student 
is able to select a source In which specific Information may be 
found. 

Reader's Guide to Periodic Literature 
Who's Who 
Roget's Thesaurus 
Bartlett's Familiar Quotations 
Walker's Rhyming Dictionary 
Webster's Biographical Dictionary 
Gazetteer 
Atlas 

World Almanac 
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•S-6 Skill ■ Organtzation of Materials ^ 

Performance Objective - Given a reading selection, the student Is 
?L^le to organize facts and concepts In a summary and/or an 
outline. 

S6-A Sub-skill ' Outlining 

Performance Objective - Given specific information, the student Is 
able to or :3nlzQ the material Into outline form. 

a) GIvun pictures, viords, farts, Ideas, or events, the student 

' is able to classify them ir^to categories or under main headings. 

b) Given a reading selection, the student is able to arrange 
events, facts, and ideas into sequential order. 

c) Given an assigned reading selection, the student is able to 
state the main topic and sub- topics. 

d) Given a list which includes title, main topic, and sub-topics, 
the student is abje to arrange these in a skeletal outline. 

e) Given a reading selection, and a partially completed outline, 
the student is able to complete the outline. 

f) Given a reading selection, the student Is able to construct 
an outline of the material presented. 

S6-8 Sub-skill ' Summarizing 

Performance Objective - Given facts of Information, the studeni Is 
able tc organize this material Into summary form. 
t>) Given a reading sele:tlon, the student is able to write a 

summa'^ of what has been read, 
b) Given oral information, the student Is able to write a sum- - 

mary of what has been heard. 

S6-C Sub-ski 1 1 - Itotetakinq 

Performance Objective - Given facts of infonnation, the student Is 
ehio to take notes on the material presented. 

a) Given a reading selection, the student is able to take notes 
in his own vords by selecting the main idea and supporting 
details. 

b) Given oral information, the student Is able to take notes 
In his own words of what has been heard. 

S6-D Sub-skill - Study Plan 

Performance Objective - Given material to study, the student Is able 
to follow a study plan to master the information. (S Q 3 R) 
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S-7 Skill - Rate of Reading Adjustment 

erformance Objective - Given a reading selection, the student Is 

able to adjust his rate of reading in relation to its difficulty 
and the purpose of reading. 

S7-A Sub-ski I i - Skimming 



Performance ObJectTve - Given a reading selection, the student is 
able to adjust his reading rate and use the skills of skimming 
according to the purpose of his reading and the type of reading 
exercise presented within a limited time. 

a) Given a reading selection, the student is able to skim the 
material making use of cue words and phrases and typographical 
differences* 

b) Given a timed reading selection, the student is able to skim 
the material and answer general questions based on the main 
idea and supporting details of the material presented. 

^u6^^l<Tl I " Scanning 

Performance Objective - Given a reading selection and questions, the 

student is able '^o adjust his reading rate as he scans the material 
to locate specific information within a limited time. 



S7-C Sub-skill ' Variations in Reading Rate 

Performance Objective - Given selections of varying reading levels and 
of differing types of material, the student is able to adjust his 
rate of reading while maintaining his comprehension level. 




S-8 Skill ' Map Skills 

Performance Objective - Given a map, the student is able to locate 
Information and answer questions pertaining to the map. 

S8-A Sub-skill - Representational Map Skills 

Performance Objective - Given a map, the student Is able to use the 
representational key to interpret the material presented. 

a) Given a map, tha student Is able to Interpret the Informa- 
tion presented through use of: 

1. real Istic symbols 

2. concrete symbols 

3. abstract symbols 

b) Given a map, the student io able to Interpret the Informa- 
tion presented through use uf a color key for classes and 
sub-classes. 

c) Given a^map, the student will be able to point, line, and 
area symbols to Interpret the Information presented. 

d) Given maps of various types, the student Is able to Inter- 
pret the Information presented, (political, relief, 
weather, city, road) 

e) Given maps of various types, the student Is able to compare 
topographical, climatic, political, product, or demographi- 
cal likenesses and differences between geographic areas. 

f) Given specific map information, the student 9 able to make 
inferences based on the special characteristics presented. 

S8-B Sub-skill - Locational Mao Skills • 



Performance Objective - Given a map, the student is able to apply 
Iccatlona-I skills to interpret the information presented. 

a) Given a map, the student is able to locate points: 

I on a simple grid 

2. on a number- letter grid 

b) Given a map, the student is able to use latitude and longi- 
tude to locate points. 

c) Given a map, the student is able to locate cardinal and 
intermediate directions. 

d) Given a map, the student Is able to locate and Identify major 
land and water forms. 



S8-C Sub-skill - Measurements on Maps 

Performance Objective - Given a map, the student is able to recognize 
and use its scale and understand differences In size and distance, 
a) Given a map, the student is able to use the scale to deter- 
mine distance. 

1. blocks on a simple map 

2. I" = I ml le 

3. I" = 3 mi., 3" = 9 mi. 
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Given, varying maps, the stu'Jent is able to identify the 
differences among maps drawn to different scales 
d" = 100 ml. and I" = 1000 ml.) 

Given appropriate maps, the student is able to Interpret 
the effect of various map projections on the shap^ and size 
of land and water formations. 

Given appropriate maps, the student Is able to use insert 

maps to determine the relative size of areas. 

Given a map where time distances are indicated, the student 

is able to tell the time differences between different 

locations. 




b) 
c) 



d) 
e) 
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S-9 Skill - Graphs and Tables 



Performance Objective - Given a sample graph or table, the student 
Is able to Interpret the information presented on the charts, 

S9-A Sub-ski U -Pictorial Graphs 

Performance Objective - Given a pictorial representation of Informa- 
tion, the student is able to interpret the material presented. 

S9-B Sub^ski 1 1 - Bar Graphs 

Performance Objective - Given a horizontal or vertical bar graph, 
the student is able to make con^arisons and draw conclusions. 

S9-C Sub-ski! I - Circle Graphs 

Performance Objective - Given a circle graph, the student is able 
to understand its divisions and Interpret the relationship 
of the parts to the whole. 

S9-D Sub-ski II - Time Line 

Performance Objective - Given a sample time line, the student Is 
able to interpret the Information presiented. 

S9-E Sub-ski II - Line Graphs 

P erformance Objective - Given a line graph, the student Is able to 
answer questions based on the Information presented on the 
horizontal and vertical axes of the graph. 

S9-F Sub-ski 1 1 - Tiffie Tables 

Performance Objective - Given a schedule, the student Is able to 
answer questions based on the information presented relevant 
to given times and places. 

S9-G Sub-ski 1 1 - Diagrams 

Performance Objective - Given a sample diagram, the student Is able 
to answer questions based on the material presented. 
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lach school has a transition class geared to the needs of its pomxlation 
and guided by its expectations for these children. There is a good deal of 
variety in the transition classes. This guide states the ^hllosoohy behind 
the establisteent of transition class and offers suggestions in the training 
of the children. 
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I statement of P.iroose 

II Description of Class 

III Screening for Placement 

IV Suggestions for Traininr^ 

Receptive Language Training 
ExDrer.sive Langua/^e Training? 
Visual - Motor Training 

V Interdisci'-ilinary an'^roach 

VI Materials 



I Philosophy Behind Transition Class 

Scattered throughout school populations on all levels, there are those 
children vho fail fail in the sense that their social, emotional, or 
intellectual growth is not on a coroarative level with the majority of their 
p^^ers. Their types and degrees of failures are as many and varied as the 
reasons for their lack of success. Some of them are iraiature, some have 
unidentified r.edical problems, son:e achieve academically but are incapable of 
foraiing good peer relationships, some have poorly defined self concepts, sane 
have built-in learning prcbleas fostered in poor socio-economic home 
environments. 

The school as a subset of society expects a certain level df academic 
achievement that will insure an individuals capacity to function in the 
society. However, it is the responsibility of the school to assess the needs 
of the school poptilation and plan its curriculum in the light of these needs* 
The school can provide early childhood education to compensate for a home 
environment 'or a growth pattern that has not prepared an individual in certain 
specific skills that are a prerequisite to academic achievement and school 
adjustment . 

Despite a prevailing belief that educators are successfully influenced 
'by new knowledge of how children learn and use new techniques, materials and 
•""^grams to aid this learning, public schools are finding ever- increasing 
acmanuw T^r ..pecial help and service to students. The cost, in terms of time 
* and personnel, of reirediating problems of older students is discouraging and 
isrohibitivc.* pro^^rams need to be developed which utilize knowledge and 
energies in prevcntinn^ develo|ar.ent of problems rather than in attempting to 
solve firrJy- entrenched ones. Cunulative records of students \sho are failing 
or vho need considerable help and support in the intermediate grades indicate 
certain characteristics these students have in common. First, second, and 
most third grade teachers labeled them "insnature", "unready", "not ready to 
settle down" or unable to pay attention" with remarkable consistency. All 
problems have a beginning and it is known that the sooner a problem is 
identified, the easier and less expensive it is to correct. It is better to 
form habits than to try and char*ge them. The longer a problem goes unattended, 
the more costly it is to remedy if it can be remedied at all. Prevention is 
far less expensi'^e than renediation and the knowledge that adult problems 
often stem from unsolved childhood problems has been with us for many years. 
It would seem then that the logical place to start would be at the beginning 
of school. 

Educators have lon<5 talked of school readiness and learning readiness 
but much of it has been lip service to a sound but unpracticed theory. 



\ The cost in terms of unhappiness, insecurity, and loss of motivation is 
immeasurable. 
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Good ^rof^raras have not been develCDCd, nor exist in;T nror^ratis changed, to 
i!ri-)leinent what we as cd\;cators» ci.^ree unon. Children still enter and are 
Placed in ^^rades by chronological af;^- It is our belie** that we cm seek out 
and find Mny children headed for difficulties u-)on school entrance. It is 
our intention to intervene before r^lacer^ent and •)rovide situations suitable 
to individual learning, needs and abilitiec for the acade^nic and emotional 
'*hi^h risk' child am? to continue to nianiuulate the school envircnraent for 
this child as lon.^ as his needs indicate. One for^n of intervention has been 
establishtnent of the transition class. 
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II Description o\' Class 

Transition cl^.ss chnnr^es the ririd structure of the school system as we 
have knov/n it Tor 3i:-.ty ycr^rs. It provides ti-ne at the beninnir' o'" schoolin^x 
for ir.denth re?Aiv.(^r>r. tr-i^inin-'T ';here it is nee:ied. It changes the program to 
fit the child Instead of T^i^cinr him in an ir.onnro-nriate situation. It is a 
deternired atter.nt ^revert frustration Dr.l failure ir the first year of 
for^nal schoolirr. It "^revent^ ovor-^laccnent an-:^ Its Irng-tern effect on 
school perfc: T.cnce. I:* there is a delsy in the develo'^'^.ental sequence it 
builds in tir.e to brinr, the child to the roint of learning; readiness. If 
there is en ii^re^^ularity or d i^:-turbance in the developmental sequence, it 
provides a chance to berin -i^ro "ra.rjninr, for the special needs of the child 
and rr.atch teochir.r rcthods to the sveci 'ic develor)'nental needs. Transition 
class can a/oid years of lov rroup placement for children oi' good intelli£;ence. 
It remover, nressure to achieve and its resulting tensions froti the child not 
yet ready to achi'^ve and also froti his teacher. It helps identify the hard- 
core learning -^roblcns and initiate success ful re'nediation. 

Classroo'ns are sel ^-contained with one teacher, and hlpefully, not 
more than fifteen children. The children attend a regular school day. The 
curriculu'n is !r.Gdi ie^ to rieet individi:nl needs as much as possible. Transition 
class is not considered a slow first /?Tade. Rather, it is considered an 
opnortunity to assess weaknesses in social, er.otional, lar'^-incre and motor 
skills and nake *"rovi.>icns for thon. The rcn^e of acadernic worK can be 
, broad, with sor.e children still, essentially, in readiness training at the 
end of the year ^.;hile others are ready for second f;rade work. The ?r»ajority 
of children T.ove on to first .^rade after a year of transition. Since almost 
all of them have r.oved IxlZo the rep;ular reading rsrograrn, first fp:-ade teachers 
pick th=?T. up where tney are and let then *^roceed. Those children caDable of 
ooeratin;; com ortably within the nidile ttout) of second grade are allowed to 
;ioin the second r:rade classroom. This means social and emotional is well as 
academic coT.oetenv'^e. Children who seer, able to make this stet) are given 
am^le opportunity to v;ork in first i-j^.f^e classrooms in the soring of their 
transition year so that social and emotional com:etence in the oeer grouo may 
be assessed. Thi^ is not a -^oal o'? transition, however, but nrovides a 
measure of flexibility so that transition class does not become another rigid 
step in the school strjcture. In so'^.e cases children move on to first "^rade 
from transition but roin the second rrr- Je for lan.^u? ^e arts programs. Schools 
In/olved with '-rimary unit> cr onen classrooms on the primary level are 
adaptih'3 the tr-insitlon class to meet their own needs, The basic ^urnose of 
meeting children's r.eods and -prevent in£^ fructrt^tion and failure at the 
beginning of schcolin*; is uchcld. l>eds vi31 be determined and deficit 
areas will be trained. Piarot (195?), Ko'lka (19'^^?), 3childer (196^) and 
Hebb (1^-9) all curirort trainin", the child at the level at which he is 
orerating and lecdin^ him successfully at hi^; own ^ace to more advanced 
levels. Meth'^ds will be tailored to -^articjlar needs and the child \;ill be 
placed in a orensure-frce situation to develo") his ootential. 
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• Ki H'^errarr'^n tefiCh'.rr. c^^^.'^ri^e tho r-^n^ iT'^ort^nt and df^">end^ble ^oct'^r 
In the evaJuation o*" children and +ho rec^r.Ter.Ha^ i-^n^, ^ -^r trannitim or ^ir^^t 
f;rade. Their ob'^^rvot i :>n'^ and htf^T-nits bn*;ed on the^^e ob«iervati on" ♦'ar 
outweigh the '^re^^^cti^e testin'^. which used only to coti \v/^ the^r 
recoTiTiendations. vrn^n te-^tinr nnd tcach'^rs .lud^^o'^.ent d-^ rot ^'be the 
referral '"or nl^cenent in le'^t t^ the k^nde^ftrrden teacher 

The dial'^f?jje concerning transiti-^n cl^-^ss and its -^hiloso-^hy v^e<^un by 
a pediatric -^^rychiatrist v;h^ ^resents nor^ial. er;") '^rowth and develn'-^rtient and 
the ncedn o"" ♦he chi^d entering school A series o"" ue«^tions relatlin^ to 
normal S'^cia! , e'^.otional, ]anr.u^ :e and Tiotor develo'^T.ent are then ""^resented 
and di**cu«^Sf?'^ by the reading consultant and kinderparden teachers in each 
school. Teachers arc requested to observe and evaluate the Tjerfortnances of 
children in the areas covered by the questions. In early snring the reading 
consultant ed-ninisters sor.e grou^^ visual-notor testing (Bender, DAP, Horst, 
Letter Identi:*ic?t ion, Copying) and sor.e individual auditory testing (V7er)man, 
Cral Story). The reading consultant and kindercarden teachers and ideally 
the guidance counselor and firJTt ^^rade teachdrs in each building then d,iscuss 
educational placcnent for children on the basis of observation and testin-:^. 
Referral tnay bj to a recular first grade, to a particular first grade teacher, 
to a r>ri»^ary unit, to an or>en classroo-n, to sr>ecialists for further evaluation 

•or to a transit! n clasc. Occasionally it is recommended that a child stay 
v^ith the kindergarden. Parents of children ^ronosed for transition class 
meet and discuss the ''ro^ram. Children of parents hostile to the orogram 

*are not T^laced in transition. 

The Metropolitan Readiness test is adniinistered to all transition 
and first grade classes in Sentember as an additional and current screening 
check. 
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ckara()tertstics of transition grade 

I 

- phyiically small - skeletal af:e lag (boys) 

0 

- disbriehted 

- considerable dependency needs 

- can't mobili::e energy to perform task offered • Delayed r^sychic maturation 

- motility pattern global - fine coordination Door 

• ^o^r body irriage 

• r>dor snstial orientation 

- inferior auditory discrimination (recent ive language) 

- express iv e langu a g e deficit&, Outnut varies vrith background. 

- poor memory - cqn't retrieve 

T>oor visual discrininotion (form constancy) 

- bizarre modality atterning - integration problems 



Not to be confused with *'slov starters'* 

''''"'"••'..lation less diffuse 

- fewer 'Problems with organization 

- central nervous system patterning less primitive 
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Cr^iRACTKRIbTICS CF CHILD KFAEY FOR FIRST SIADB V.'OHK 

CIiILD SHOULD EE - task oriented 

- able to concentrate - able to listen 

- able to control motor im;:ulses^ - focus them 

- able to corrjnunicate with others ane ex^^ress himself 

- able to use mature sensory skills 

- coordinated in r?ercer)tual"motor ai ^as 

- able to suspend gratification 

- able to work for more remote goals 

- emotionally stable 

- aware oi or have established identity so that energj' for 

leen.inf^ is released 
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Quer.tions to considered In Kindergarten observations. 



rrzKERAL ir:FomTioN 

V/aat is the "^^rent's^ attitude tcvard school.? 
Vrnat is the child'? attitude - has it chanr:ed? 
Vrhat is the stribility of h^me situation? 
K^ve there been freouent ^.ovcs? 
K'-.s there been loss o:' a lOvcd l irur^.? 
Have there been se^^nrations from r^arents? 
Have there been illnesses? or hospitalizations? 
Are there sibling: rivalries? 
Is *there a physical disability? 

Has the ^arent expressed concern about this child? 



SOCIAL AW LMOTIOIIAL DEVELOE-ENT 

Does vhe child feel comfortable in the school situation? 

Is he too dependent on nother and/or teabhtrr? 

K:ive there been separation ^robleT*s? 
•Does he like to 'day? Can he T)lay? 

Doos he get along reasonably veil with ueers? 

Is he a loner? 
* Ddcs he initiate relationshinr? 

J^es he have reasonable control of his imoulses? 
.E^^s he direct his ovn ^lay? 

C?n he RCC6 ^t direction and correction? 

Is he easily frustrated? 

Does he cry e^'^sily? 

I*; he confused? 

Does he acce^^t nev experiences? 

-^^^^ ^^^^1^^..^ j^j^g tnsks reasonably? 

uv^^ lie h\:c:n anrdous? withoravn? too ag'^ressive? 
Dees he inter runt or seek attention constantly? 
Is ho easily distracted? 
Loes he daydreari? 
C-.n he sit and think? 

Is he aware of the efftclr f his behavior on another chi3d^ 



o 
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poes the chilJ listen tn directionr? 

Does he undcrstani direct ions? 

Can he respond to directions? 

Can be e>:oress hi-seli reasonably well? 



Can he make his needs known? 
Can he relate an oxrerier.ce? 
Can he reeat a diiection? 

Does he talk in sent?nces? olirase^? telegrar)hic soeech? 



Can he listen to a story? 

Can he focus his >.ttenticn for a reasonable lenrth of tine? 
Does he reek infrr'^.ation? 

Do3S he h^*ve di^Ticult^/ reT.erl)ering what is heard? 

Does he lerirn new words? 

Does he seeti un^«ble to learn or rerriember? 

Does he talk too 'r.uch? 

Does he talk too little? 

he evaluate his own rerforrtance? 
Does he lool; at you when you are cc^jnunicctinr;? 



•Does he move reasonably well in srjace? 
Is he overly clur.sy? 
Can he hon and skin at a nrrnial level? 

Can h^ handle pencils ^ crayons, t^^oks, etc. reasonably veil? 
Can > c cony correctly? 

If there is an articulation nrobleni is it immature or irr€r:ular develor. 

Is he overly active? 

Is he very, very slow in his tasks? 

Do««; hp need a lot of Physical contact? 



MOTOR DEv'ELOFf-ErTr 



RECa^CroATIOn 



Has he^r. aturea at the --r^^ner nace this year? 
Does he need to bo tauc;ht how to learn? 
""'t kind of nlacecient do you think he needs next year? 




12. 



TR/vKSITION CLAr.S TLTuMirrCLOTf 



Laterality: Inner sense ot* the t'.vo rider, of the body and their diffcrcr e. 

a. Leftnens 

b. Richtnerr. 

c. Two sidedness 

Directionality: Projection into sraco of latcrality-avareneFS of (left-right), 
(ciid-} ine) , (crosGirc) . 

a. ?nd QOVTi 

b. before and behind 

c . under ani over 

d. in and out 

e. belcw and above 



Gross Motor: Is the involve'ient of the rr.uscles of the body - oarticularly the 
larp,e nuscle firouns. 

a. sitting ( osture) 

b. holding hca': erect 

c. standin^; 

d. using both hands as a nair 

e. h^nds and eyes as a tean 

f. locc.otion - inover.crit in sr;ace 



h. 



r^i^^ Gross Motor: 



contact - reach, qras*^ and release 
receipt - interce'^tin^ a rnovinf^ object 
nrooul.sion - throv^n^, battin-"? 

Is the involve":ent of the T.uscles of the body - "oerticularly the 
sinaller riuscle f^rouns, 

a- move ^"inr:ers, hand, vrrlst , ar*n, feet in coordinated fashion 
b- move fingexs, hand, wrist, arm, feet iii differentiated fashion 

c. eyes 

d. sr^eech 



Eye-Hand Coordination; 



Body Irif;e: 
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Is thrvi:/.";ht of as a skill involving acf^uracy and control, 
but !r.Gny Physical and 'psychological skills are involved. 
Such as: 

a. laterality 

b. directionality 

c. ability to ston 

d. eye tnoveT.ents: accurate control of eyes 

accurate r.aich between the eye 
covetr.ont and the "nerceived visual 
sti*nuius 

an adequate interrelationshir) between 
the movement of the eyes and the 
movements of other muscle erouns in 
the body. 

e. dexterity 

Is a Icirned conce^^^t r'^r,ultinr^ frorr. the observation r " ^;arts of the 
b^'jy and the r'^.lationrhi''' o. the different ,arti» of * le boiy to each 
other end extr-rnal ^b,-^ots. 

a. idcntificntio:! of body -jarts 

b. laterality 

c. directionf^2 ity 

6) 



13. 



Spatial perception: Has two cate/^ories: 

a. E>'Ocor.trlc Inc il izritlcn - earliest form of space awareness 
in which the position of any percon or object is dofinec 
in relation to oneself. "You are close to me"; "That 
chair xs far from r^e'\ 

b. Objective localization - positioning objects in space in 
relation to one another. ''The book is on the desk": "He 
is standing behind her". 

Perception: Has two forms: 

a. Globular forrn - overall perception of one object without viewing 
its details and without understanding how the object is put 
together. This type of perception precedes the more complete 
and accurate "integrated form". 

b. Integrated form - detailed and accurate perception of an object, 
includintj avareness of how the parts of the object go together to 
make a coi:iplete whole. 

Perceptual Skills: Are techniques of seeing and under ^standing, most of which are 

learned rather than innate, can therefore be taught. 

Perceptual Training: Process of educating people, most particularly children, in 

learning to see things acciarately, rapidly and completely. 

Rhythm: Vrhen figure-ground for form is encountered in dimension of time. Rhythm 
is important in kinesthetic and tactu al problems since rrxich of the 
information which we obtain fron: the senses is aided and militated to 
establish and maintain rh^'thm relatio^^ship. In the auditory field, 
information is kept classified and orrjanized through the imposition of 
rhythm upon auditory stimuli. 

a. Teach hirs to resnond physically to an auditory signal. 

b. Siinple rhythms (clapoin^j, marching). 

c. Respond to outside rhytha (gravity): jumoing* 

balance boards 
balance beams 

Perception: (fr03 Smith & DeChan^.) Is a form of behavior that results in an 
organization of incoming sensory data. Percettion has biological 
predeterminmts, but its personalized characteristics are due in 
grf*at part to this individual's past experiences. 

Perceptual-Motor: progression from general specific 

from gross to refined control 

Ex: baby - movement starts at head and goes to the lOOt. It is 
said to be global. Under influence of maturation and learning, 
more specific responses arise out of generalized, undifferentiated 
n ovement • 
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IV Succsti-^nc :or Tr:iir.in,r 

Vicu'il - AvAitocj - T-ctile - Kinesthetic - Motor 

The Fcabody Slir.'erlanu. Krostij anl K^ble ani IJobie T^ro.prr.nis are consir^ 
the basis or* tho tr'^nriticn class "reaclnenn :or ?iearr.in';" curriculUT.. The c. 
sequence ;cr ri^-.-l? ^ir* ■ visuctl, ruJitory 'tnC nctc.r skills at this level i? ve: 
veil prescr^r-'] by th'^ rc •'•:vvri?-7 3. Th** foll^rin.- su '^estioni: su'^^^lerr.ent these 
basic rrc:'r;"'.o ari have trr-n r-^therecl, ada*:ted, or created by some of the 
Framinf.haT. transition teachers. 

Kanipuliti ve T.aterials are e.^sential because r:05t of these children liv* in 
a three ni'^.e nr. Loral vorld onJy an:! hore to be led throu^,h demonstration and by 
''dojn-';" to nn \:n^xrcta!«iinr of the tvo dlrr-ensicnal vorld or readin,^, writing 
spellin; c.nd -^rithrnet^c. In trainin.i visuol skills children must be tau'Jit to 
observe, recomi^e and unr^erstr.r.d v.iiat they see before they can be expected to 
i^T.er.ber and aia:>t ani reproduce it. Vl.-ual ^ercdtion trainin.^ involves the 
use of a variety of raniculatire materials such as blocks, ^U':zles, per,boards 
etc. These are used to hel-. the child rc-corni::e "a-niliar visual stir/jli, 
discriTiinate betveer: si'nilar stiriUli . notice ir.icsir.?;; r^arts, identify the wl.cle 
vhen only rart is seer, and rerceive the constancy of a forni desnite dl 'Terences 
in color, size or ^,osition. Children are taught to re-nerrber the visual sequences 
of objects. Rcl^tionshi' s such as larrer, smaller: closer, farther above, 
below back, front heavier, li nter er.'ty full fast, slow- tor) bottom and 
tall, short are c'eT.on5rratid an' acted out thTo^::h the use of real objects and 
their ovn bodies. Tho e c^.nceots are er.r.ablishod before the two dimentional skills 
of verlical and hcrl cntal tin^^::; on/^aner, cr too to botto-n and left and ri^ht 
on ^la-oer are intrd^cei. Th'^se virual dircri-^.inaticn skills will facilitate the 
ler^rnint-^ and re-roducticn of the letter:: and aid in avoidin,^ discrir*ination 
problo'r.s of hei^'r.t ir.version, reversal and confusion of interior design in the 
visual TT-otor skills of readin*; and writing. 

In trainin:- the auditory skills it is necessary to involve the children 
as corrnletely as -ossille and to r.tart v/ith the T.o3t basic non-verbal skills 
before rr.ovinc; to vertnl cr s^Tr.bolic learnin.T. Children are taught to listen to 
sounds, to recorr.i-^ fa-.iliar everyday sounds, to re^Toduje thCTi as accurately 
as possible ^ to l-^cate their rri^in to differentiate tetveen simlar sounds, to 
re'ne!3iber the sej^ence cour*i.o ^rd to rc^^rocuce the sequence of sounds. Before 
!novinG into the rz'sn 'r. o lrinnir:r:e a chili can be tau:;,ht the conce* tr. r^f the 
di'^ferf^nce between the "nair.e" of an objr-ct rn:'. the "sound" of an object as well 
8S the '^br^T/lnnin^.'* of a sound and the * end" of a sound. Auiitory lanf^a';e 
trair 'n-: then '^roceeds with learning to li':ten to letter end word sounds, 
to recj'^ni'.e then, to iir,cr:^r-in^.te between slr.ilar sounds, to legate bef^innin^, 
rjiddle end endin; sounJs and to re*ner.ber a sequence o'* sounds. 

Althouprh be.-irnin^. trainin of the skills unes only one modality (visual- 
visual, auditory-audit''»ry) trrdninr: :-\nckly b'^co-.es intcr-sersory because o"^ the 
ff*anin i3ative r-^terials v^scd -T:d the thr.^e dir.enrional involvenent of the child. 
The PLDK which strer:: rr: overall oral Ir.nrau and verbal intelli?;ence train! n^: 
throur.h the thrre ke- sense r.o i-ilitie: of cirh' ... h'^rin: and t'^uch is a valuable 
tool in early trninin^. In^e^-': ail o'* these -.rc'^] ^"is were chosen because of 
their well olfnr.^^d .'iOJ^uence and intr-r-sensory n^nrojch. The nnjority of 
sup.^,e5tiors rat.h'^rei are concerned with au^iitory traininf"^ and lan ^'u'i ;e 
^^?velopxent • considered the T.'^.st iT^-ort^nt of any training in the tranr?ition 
lass. 



(Crndor^LcJ fro*:! the Fr.>otxg K^rual) 



?. Di-ricul^' in Kiinin- to vi-ite 

I cvclr^' - . ' J r jcl :'-cc:-.cr : coc^ure o " failure to reet exr^eclatirns 
o: \.:* :.t -, t^ r.::. ; .T . 1 -;c'orr vriich is likc-ly to lead to a di:;turbed 
rela* i:r:: v:*.h i-.dultr: r^r.d chil:Irfr.. 

B. Sur^^eztizrr . ca Triir.lr ' 

1- Fhy.^lcal e:->n*2iser; 

a. i-^tchin: r.ni thro-^in:^ 

c. balancin: r^kili^ (st^mi^inr; on tip-tec^, on^ foot, etc.) 

2- Fine n;ctor cooriinaticn 

a. cuttir^ - first a ^rin-^.9, th^^-n follovins curves, anodes and the 
co-^.bir.'it ion both. i 

b. pirarir^ r,r/: r.^tinz - the child mirht be asked to choose the share, 
from a c'.^x 0-* CAiz-o\tz that corre^ -or.us to an outline on his *;apcr* 
Accurate '-.':^t^r. '^r^cuK "cll 

c. tracir.": r--.;: coi^iinr - chill rhoul? trace, then color shar)es that 
fr-.-^ually inci-oa^e in c^r.nl'*:.lty . 

3- Everyday ^ctiyiti^s 

a. buttoM/: ' l=»cir. tyir.-. c-fr.ir'^ ani cl:)sir^^. snans and zi-:'5ers^ usin': 
sir.'le t-^^Z'l': 3houll be -ricticei by all children having difficulty 
perforr.in': "^n activitier>. 



7E3T I - nT - v-T^* c '"^^^::t"'*-: 
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TEST II - FI^AT.^ - rr-r.}j*Z TKRCEFTI^n 
A. Bcnultc o- rir-bilHy 

1. Avre^rr. ii.-^t t^^ntive -^n ::isorf mi ed 

a. attorlicn tor.-^^ to Ju^:-- to any stinulus or imcble to shift froni a 
-^srt ic'il:;r sti-^jiiuG (stir.ulur, bound) 

2. ' Ur.'^-ble t'" ; in^. ^^]2ce on a ra-'^^e vord in a dictionary 

3. Kay bo un-ible to 5^olve fa^iiliar rirobleT^s il* presented on e crowded -^age 
B« Su"* ''^^t i^r.". * rr Tv^^inir. ' 

1. Diccrir.lnatir.r rb/.ects- in a roor. , 

a'. a.sK child to -r'^ir.t out citer^ries of object:, vhich you call for - 
thln'^G th'it are rourri red thin^.G, etc. Then require they *^ick out 
a sr»(?ci'*ic ':i:^ct such as a rart^cular book, T>ictiire, etc. 

b. r:r !:r. ; oh;.oct3 th-^t -'ire di fe^-^nt - a larre block amonr^ sniall 
or.es, a s^uore b\;tton in a box of round ones, etc. 

Sor*^n;^ 

•i 

a, hnve ob^^cctc of tvo c* T.ore *.y .es together and require then to be 
sorted - ob^^octo ':^.n bo sorted occor^inr. to size, color, texture, 
shar^e - the r.orc variables the rare difficult the exercise. 

3- SWirtin*-^ atter*ti:-n 

a. have rhl^i ick out a rarticul'^r object you n?rne from a box containing 
n:.any d 'r icrer.t ob.;'*cts - d: ' ''e.^ences between the objects in the box 
should ^;rad'-iriily neconc ninirr]. 

Evcrydcy activities 

a. roint cut --rtinular thin':r - **Do you see the white house?*', etc. 

b. ack chil'' to ^-r'ck o*:t r-jrticulrr can fro"i shelf > sort knives and 
forkr into ,ro^^•r -^I'^ces, ::ort clothir': into drawers 

c. ":0'lcl-''^>:in : or oth^r r'^^ns v;hich require working from a plan ard 
rart:^ -Ir^rly ht^l'-ful. 
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tf:;t III - 

1. !-:^y l"^ uniM? t-^ ^''.r^-nijo articular ru'^bcr , letter or vor'i when it 

in -ror.entc: in n fDrn c/ context Ji lei'cnt irc- the one initially Icarnel. 

?. v;el3 -knrvr. -^r .-.""..tol T.';y a* -^-.^r.r r.ev color or sii:e ir. ch^^nr^ed. 

3. Sii'-^ert: >r Trr.inl:: ' 

1. Finc!:n: the e si:.e 

p. G.ve child -b.'ect r.ucn ac .^tick, dir^k, etc. Have other objectr of 

r.-i-'.e s:/. buL 'ii' f jrer.t si c.^: at \'rtri/ini dict,?nce3 frcn child. Child 
rho'wil'i I'.C'Lti y those cbject.'^ Vv.r^tt arc the saT.e sii:e as the one he holds. 

2. Di*:*t rer.t. ri'xs 

a. Le^rn to :''.:r. :I ' r the l?ir.^er of a pair of iteriS. Objects should vary 
onl^ In r.'-I.:.:, v:i-t:-i or ^'c^lh. 
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Cortir. ; ncco-'^in : to ri e 

a. St?rt vlth three objects. Te-ich bir, r.odiiin si::e, ST^ll. Add to 

ran^:e e:: '.--liunlly zjtA h'.ve child sort in order of size. 

Find in-; the s&'-.e rh^^r.e 

a. Sao^: 3 reo'^et r J ccl tor*-, ond ?sk child to identify si-nilar shapes in 
rcoTi. T'^^'^chor ".-^v 'r.^.ke C)*^.!; o' less co^'^r.on chi^-es, i.e. diaT*onds> 
siT.i-c' rcic. , hexa''-cn:;, and -.viacc thcri around rocni. 

5. Scrtin^, ?jCcor-:in--: ^o r,l:a-e 

a. CbJ^-ct' r>.''Lr7 rhi^en - r .u-res, round trian/-ular - should be 

u-^ed t'^ t'-r'.ch rec^.-^MMo^n o' ''.p^'ire, round, nnd triangular nlnnes. 
Chili " -y 'i'^^ '\'4^:Ti "':ry cb^-'^ct: V.:i^ distinctive tha "^es and 
re u:rcd t-^ rt "h"*- by ch'^ e. Gradually add shs^-^es that re'^Ui^^^ 
finer f:i::cr r-lK-iti-^-^. 

6. Exercise v;ith * oni throe DlT.-j.nionol Planes 

a. Hive chili '^o'-'^h vrrli-is sl;.o 'nd sh-toe blocks vith pictures or 
drav;in s of th".:>e rires and sh^.res. 

b, ynke ri'^'^le str:;.?tur<-:: fro^- blocks ctnd have children find 
ccrres' cndir. * Icturc. p/^Vfrne rocoduro and working from the 
picturr ;r.vc the chil'lren bu: Id th^ ntructuro. 
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T?:cr IV - PC. iTio:: iii cr^-:? : 

1. Vinual vr^ri: ir. -ictcrtod - flu'vry und ht»cit::nt in hie L^venonts 

?. Dlfficultv in ur/ierGtarrlin ; vnri.;. cesif^.J^t :n ; LP?tial position - up, 
down, Ic t ri^ht m, cvt, etc, 

3. Vor i:;, nu-^rern, letter:, xhrasos onpvar distorted and confusin'-^ 

Reverr^ln r.r.'I inversions o:' lett'.rs^ r.iir.berr, and words are np'iarent 

B. Su-- c?t i"!:r •-:r Train -r.- 

1. Learn i:. ' to Ivc^tr* nr.d n'iT.e parts of bojy 

P. Learnin' to -'cro^^i'te direct i en-:? 3 body r.ove^-.entr vith the c'rawin-; of 
lin'=»3 - u: in • 'he ch'il>vbc^ar J firnt to le-^rn that dravin- a line un is 
avn/ fr:-:n t* e b-^dy :'ov/n ir. towr^rds the bcKly, etc. rrawin{^ on paper 
is nr^iflually Ir.trc- luocd. 

3. Eelationohir o. tr/:y to ether objectc 

a. Cli'nb ^^-n ri cr-^ir . :\\-r o'/cr a blr-ck, cr-iwl u r.'!er a t^'-ble, etc. 

Tti\z c-.n be "j^.n^ ir. for*-! o:' ?n Tbntncle fjc*'. At times the children 
shoui'^ '1' v.T:-.t they ?rc d.jin ; r.r. they do it so that words ana actions 
3re C'Croci''.t':"': . 

U. Di/ferer.tir t :n ' left froT. ri^ht 

a. Childrc:- cjo '/?tch their hand to ricture of a hand in various 
rcsitior.w - alcj done with feet. 

b. G'ir.Oo involvir- ri^^.t ^i.d le 't hands ac? feet ^ay be played. 

5. Childr'^n "r. • co^y -ice-^.'^r.t c' £:-,u'rer or other .^>.3'^es. At first have 
the ri.:e.'"> yr/ri'x.nt:l 'xr.i v<rrtical- then have then turned around on a 
corner like 'Jia^.op.d. 

6. Bloc': y'ittern.c r-y be cc-^vioi b^- ;ir.nin ; with two blocks and incrcnnin^ 
the ru:.b^r. 
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!• I':i7 \q or.."b}c t'* orcoiv*'- V:\c 7 r-r ?OJU»?ncec o let tori: in a vord. 

7\ VnrXiL t^^ r*'ro'l»or ^'.i': re iVcncc c' ni"oco:;?;es involved in colvin - 
ar iirr*.*»t ' . 



1. Cor-y ' cr'oo^ rr' -'itterpr vhicrh nro irrerular in nature - one color T.ay 
bo V 'c^? !"irc+ ^ ti*en tv:o and three. 

P. SlTill^.r r-^.tt^'^nr. urinr' T.^rblc." vr-r.y be copied. 

3. BlccK ^ritterr.^> ":r:y be cc led. It 'r-y be necessary to be:in by 
pctu':lly / :.z\r-f i,,-- v>,h ♦ho blcelcs end then UGin-; rictures or 
divii'xir-z o t-:'"* '^tractu**^:; th*? ch.'liren c^in rkill. 



ERIC 




2Q. 



Vocnbulary 

J^'i'^iP." ~ lf^^':t'. ' '.'* ' r'v. Ik' ^- ^*:r: V 'O thr^e diT.onrional objects or "r)icturc5: . 
I: chfl . \z \.:. t~ ^ .^'''"r^r"^] X -it all by f,ayin' ''thi.^' ir a b-'ill", {;ive 
hlrr. heir ' '7. thl.: c '11 or a Ci^?*. Alro vhon v^rbali^.at icn is 

cii'ricult :\',r ^^-i.l': .'-li^ri.-o li-rtil^ a -^vzjch: alio;* hi^n to t'eel and hannle 
c-bj'^ct t'2:^r^ rec-^r:..:. ^tf -^.ny be hi'icion ^ir.l cliie'- Kiveii for children 

to 'Tu-ef.: l^-t ''hil'. ' ?l c t Dc-hln* hi-^back ^^nd t:;uch it vhile clue is 
bein': ^iv^-n. c^!l :*':;; 1. ^r. vro'^r/^. rczr r.n;: r.^r.e as T^-^iny ob. octr. as they 

c^.n: thrr. h'^.v'^ 'L-iCh c"..:ll r.^'.-e cne ob oct an.: tell vhat it is ur.ed for (a 
ch^.^r - y^u r^it on it). 

Identify 'r • ^--^^^ 'lc ^rA ^ni'-tlr^: .}ive c.l\:ei' and cbil-'-ren will offer responses 
(^.r;. }; • h-l~ r-~:>: ie ;:^ t veil- h-- ir 2 c^otor. He ruts out firen • he 
is a l':r'— r.;. ?o th-^ f^^.e t-.-^e c' activity only f;iv:nT clues !'or ani-nals. 
II ''.ayH: 'n^:'^\- ' ry at : ir t to ^h'^w chil::rcn a picture as veil as rive a clue. 

Iclentifyir.^ Acticr.r: V-r,:n u?irr, ci'^.T^le .action -r^-icture*: : a boy running;. 
Ark chT~TTo~^ll yt.u vh-^.t the toy is : Din-i Child rhould be able to en^loy 
notor ski;is cy - er for-.lr the acti-^n as veil ac telling you he is runninr;. 

pGvelcDif.-'' f?.-^.-' li'-^rl ty vith urc'ul cx-jror.j^ion:: : 

TencV cert'i:r. eX'' ^ot'.*^. re-^'-^nn'^'S r.r.d requentn: plear-e, thank you, excuse 
Te, etc. F'^rt cxorrnle is t'^acher's cx-^r-le. Be overly Dollte and 
chllf^ren vill rf-:'"or/'. to vur e>:^;"""'>le . 5.r^\loy role-7'lnyin^^ - :?resent 
chilurer v.-it'-. a .~ - C-'ic ::t'j^-ti'n vhich r.irht airand they ure sorie of 
thece exrrer-sicr:r. . A.. 'l.-n roles. 

TV? ve ] : r. ^ rc n 1 ^ o f r ' a t i a 1 voc nbul a r y : 
pre? ooi t ! : 

Teacher v^il ^-ive '3iro^tior.: "put the r^r-ncil on the der^k child will 
rerforr acli.-:ty rn: reoronl "I '^t the --encil on the deo.k. 
Cr.il'iror. :-h?'^l-: b^^ riven n chanc^ to ur.e rronr^r activity v;henev*^r -oossible. 
pYo::ti^, rj-^-ert- ure o: ar. '■ob.-;t';c]e c:;ur^e". This '-.ay be set up in the 
roOT. as chil^iren 'o throj :h tl.^r ocii'se they verbalize vhat they are 
doinr. - ' I ^iT. -rin-: un^er the t-r^e I a^ i^oin^: over the chair I am 
Vcil/cinn >^rr r/J the :ei.k, etc. 

Ad.,ectiver^; 

Find ob. ^otr '-.nj '^ictur^ r that 1-^n'' t^^en^elver to U3e of adjectives. 
Concrete ob.ict^ arc bert ur*,-' irrt. 3hc'.v' tvo like ot.jects that 
contrast rrc^t]/ in ^iO'^e v:av fbi.^. little her^vy lir,ht). Let children 
handle tn^'". civ.i Ci '-r ward's to ':hov th^* :]i'ferences bctv;een thcr. This 
tactile rp-.roach i" r.ort effective i" child cannot see object but only 
feel it. 

Proce-^e to ur.e of c^ntro.^t in"; • ictures - o.r; oictures nhovrin-^ a 
youfi ^ •^e>'non an * an old - erson Rrins out words th'it describe the 
' • 1 r»Gool e . 

Color rh-^ul^ be inc:roorat''d h'^^re if nec^^^.'^ary . 

Pootry- read- n'^ '--.A 'nar. !c -^re vnlnabl^^ h'^ r'^. L'xror.e child to both and 

try to elicit vorjs to d'-r-crib^^ hov th*"' T.i:r.Ic or noetry T^ake you fc-cl. 
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Dir.tir: 'ui rViin ' r-^^'ul't!- -^.v/' l lv.v^l: 

H't.'- J ' • -t [. Ar-. ch' l<] r.hcv vhat vc nf-an 

v;he.: ve :.y '^'J'.f :1 r i thvp. \ h*it v*^ ^:'.*>n vr:*\'i we S'ly penril.s. He 
.'^yicul'.* r*^r* or. : bv " ^^rAwv. ' U'- Oi>' • r-rr^il :\iA r^\ylnz ''thif: Ir. one 
roncH :* 'er.c:"i ; trz-n "tho:,o pro *'ei:f:il3 th'-.'.e ai'C t rencils. 

Also "Tjv r/n?'.: rcti^ri ^ictur^-? o: fovcral objectr^, an:- 
chil-'rcr. :r. or / i? ('cvt'j.-r' -'i^ rr-er^ent between '';lural sub • nd 
tb^^'.r ^.-rf/" ^ l*^-'- ''•'^''-.^ VOJ r-ce in thi:> picture? "T cv ,e 
b:;yr . ' "V.'nr.t a/e thoy cioin^',?"' "They are runnin.i;." 

Classify in-:: 

Be/.in v;'th rr^'^t contr^^fit of jate 'r.rlo:^ Set un Key r>ict\r':s: a 
')er::cn, :*n :;rii".::l a piece o: I'ruit. H'^nd eich child se^'-ercl })ictureG, 
He ^u.^t h^'1^1 one -Icture, tell ^.Ti-nt it is (this ic a nurse, she is 
a rerr,on) '^n 1 t\*?i. chi' i : lc.ceti It in -^ile where ^eoole are. 
ir^xt act:7ity voulii be to di:.'')lay several liKe :)ictures, house 
nchool, church. A: k children : Dr one word to describe all Pictures 
(buil<':in~s ) . T'v?r Ic^.klr.r^ at nicturer: from le:'t to ri^ht child 
r.houl-: ?^vcl:)*^ a 5:.C'nteriCe. "A houre, a school, and a church are all 

Story-Tell: nr: , * . , 

Select -.icti;re5: "hich c^n tell a story. A f;ood bej.innin^^ ir a 
picture with a.: eleno!:t rf s-:rn'ir.e, I^i^LiJ";/ on a bulletin board a 
picture ruch r .s or.e vitV: ^ chil*^ with ^ define ce ex-^resr-ion on his 
face di:e to ^ hi rr: he .ees or ir. ac^n :. Cover that nart of 
nicturo v;hich rr c cn^f^v. the ex- r*j::sion ^.llow children to look 
at it r!^n'inr; th*^ r-^ the? '-ly s^irn-ti-e vhat has ha-^nened. Call 
th'^ p-rou > t^r^tK'T v;h'^n ill h'^ve h-'r^ a^-'.^^le tiT.e to see it and let 
the-r teJI their ^tor.y ^" v;hit th'i^y think has h^:;^ened. At end of 
discussicn ex 'ore the <^r:tire ^'ictnre. 

Urons ;u' t on^ ;:)oi -^jrtu e, the teacher should structure questions 
that voV: e. icit riZ '^.i.ch iet-:ix r.:-' r-o/nible • roT. child; Avoid 
sayin ; "T^-ll '^-'^ rill .ru c;.n -iboot thi:' picture". Onl,^ when a 
child is iiir-.r-ir ^- Lnr; -j^-jtionc 'reoly an:] CaSiJy is he ready to talk 
^ibc^^t 'I ^jct':'^^ on hi" T\:n. Try to use i^ictures at first that the 
child err. r^jl'"^^ frr"\ his o*>.Ti ex-^^rienee.. . 

Many crct l-'c \:ritin * • :^..viti^-f> th'at yoj no y^ have tried or are 

fa'nil-j/n- with ct. te r:::.;^'?'! to nrc-i lan;%iare dcvelo^rrient - e.^. 

V'h-^t '^'ikos i.y. i.-i'ry? Tr::uble ic * ha'vjiness i^. . 

A" l'in"j:**"e ::ov-J ^'"^-vnt^ h'-^'^in': to increase with your cl^ss \ 

intrc/J'i^.e se i'^onc:)r.'^^ c " ct^- '^i*, rr''*';ent n^v^-ral oictures to be 

T)l'»cef' in :>r-ier. As the ?hil'5 is cblo to r:Ince ^i^jturc^r in 

ser^u^r L-'l oic-r no rhoul^ be verb'Oi'inr a story tn ex-^lain wh\'' 

they are in M:ch cr-:er. This ty ^e oj ^'ictv^re story --e-iucnce can 

be foun^l in rcvyiin^.'ss Voor's. 
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The Ta '•e PecorcU r 

It is in "ill'^Vr'in chii'lrcr. to sel ' -evalurite/thoir o\m, and 

to c'llu-^te o'tch :*:h r*:; .s^ '?':-ch ^^.ttorn::. Thii> I'houi.l be done in 
a C'-^su^l. cc'^-crt-ible 'ici ii:c: k-nt^il 'rishicn. 

The reco^^'^or CMi bo vcT'y r.ti'r.ulr.t in^^ • •"•rticularly in role ^Inylnr^ 
actlvii^ie?. C!vi •'^n vrill e*".oy '^ret^^nciinr 't'hey are actor.^. Many 
chy chil-lr^r. - 'ly :'ir.") it easier to t ilk into a lecorcler than to 
tilk bc^ 'rc < h*-: ^ r - ct-rn . 

Tea^:l:orG or ^ oront^' cruld ^.nke t::*:os o j\z:o(l chlldren'n literature 
that chiliren coui:^ li:;ten to ii^^'c^-endf^ntly vhile^ lookirir, at the book. 
Lir.tenin" to his -r^n voice on a recorder ^ives the child a good self- 
inn-^e fri'Mlar to that h: 3 loohin-^ at hincel:' in a nirror. 



The S*>eech Teacher i 
A r,rcat hel'^ to teacher:: in ^re'^arin,3 a f30od lanf^ua^e 
, develo.:me.M ^ro"^,r^.'n c?.n be the G^^cech tencl.er. .It would be v;ell 
worth it to hnvc a thirty T.inute speech l''\^;son each week in ^your 
clr-ssro^r.. In thir v;ay the s'^eech teacher cvn f;et to knov/ the 
class an - ac:.uair.t hercelf with rr.y reel .oi*t>blems which need 
individual attention.. After ceverr:l T.onthn os lessons v/ith the 
srioech teacher the clans should be on their^-Zc'^y tow .'a a ^ood 
Ian '.ua-e ^.r vel-j-^^.ont "rc/^ran and those vh;? have been diagnosed as 
havin,^ o:cci ic roble can b*" w->rkrd v;ith individually. 
Such a '.ro^rar -.ras initiated at Hemcnway. 
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Aulitory Trairin,; 

1. I(in:nti:y : :\1 vrhi'^h --.ake:: tho naua^ 

r: . B'^a - mot' » .;t . 

Abilitv i > r^-- f:\t -our.': 
3. Ability t'^ '^^nt r.ir.Te ^^rund 

Abllit/ to ^l■'Uw or \r.k'jr (clay) nninol after hearir.-: soi'nd 

B. Clar^r'-^r our: 

1. Idor.t i ' icat IT. '^'^ c^'^rr.'^n cln.^'-'r^vn '>jur/!c 

a. Chil'Iren ''hut t_-yc.'; - tc?.^ :er nlaps turns on water, whistles, etc. 

2. Abl^'lty to re.'GPt v;hrit teacher has done 

a. Children rhut eyos - teach^^r snaus linger - ca31s on chilc^ 1.0 do 
vhr:t rhr- c'id 
3- Abllit.' ""o '.:r'5v '.;hrtt has bfen done 

?i. Ch" Irirer. r/nut cyc3 - teacher closes door - children draw what she 
h^s ione 

C. Other SD'jr;':s 

1. Hc.c sour.'::. - teler-honf^, baby crying;, etc. 

2. Outside coun'ls - cars, trucks , vind , rain 
3- Voi'^-'»r - i:ienti'"icat ion o*" chil^iren by voice alone 

a. Do.;^ ;;ie airl the bono - A child iJ chosen to be the dof'^ie. 
Ke sits *acir': a wall ftnd closes his e^es. An object (eraser, 
block, etc ) ir. nlscoA behind chair. 1. int to another 
youn Tter who suietl/ roes u'^ and takes object and says "3ov.^- 
vow'* or any short sentence nnd returns to desk with object. 
"Dcc ^^c' h--s to -'ho took his bon^. 

b. Records can be used to provide r^.any ounds 

In each case children should be abif- to say what made the 
souP'^ rerert the soui;d, i^iitate the sound and make a oicture 
o." what ri^de the round. 

Recop.nition o' letter nar.es 

1. Hear it - i-e -eat it 
-a. "The na^^ o^^ this letter is "B'' . - child reneats 

2. Hear it - find or show it 
a. Teacher "-/iy huve al-habet or iflash cards around roori and say 

"B*' - Chil 'r'-'n try to find ns many "B's" as they can. 

(Alphabet cooki'^s v/ould be -^ood) 

3. H^^ar it - cat it -.ut 
a. Child r.akes hiTiSel^ into a "T" (Kay be done with partners) 

h. Hear it - ^.ake it ' 

a. Use clay oi e cleaners tooth >icks, KtiC , raisin-;^. *=ctc. 
to forT. letter.-, on desk 
5. Write letter on * ?iper 
Recognition o letter sounds 

1. Use nicture career of" worMr be';inn'n' with sa^e sound (mnon T.onkey, 
mother). Tni^n hav^; children i^'cr.liiy athor ')icture cards which have 
th'^ s?Te roiin'i. (peabo''*y oictures ar^' excellerit) 

2. With^'i*t -irtvre rl'J^s have chil ir^-n oU Jy vor^i:: that be:in with shm sound 

3. Identi-'v let^.er vith it" soun^ - "M" nakes the sound you hear at the 
be.^innin of -nitten, etc. 'V/hen I say a word that be-^^ins with the 
sound o: "I-;'' Tvct y:^ur hai.d on '/'y^r hr>ad." 

U. VJxit'^ th^- Tetter that xakes the ber.innln ; sound (u^e board, picture, etc.) 
5. Follow saT.e lor^^at with endin '; an') Tiedial sounds 
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II. Loc ali.-^t ioti : 'ur.'i:: 0'i:rt knov concent of direction - front, l^ick etc.) 
. A. Wi.'^-rr -^j-^ "oj^ ' to"^ 

!• Cr.lliror. '^i* '-.C' y.^ - T<'<i':her :;-:yc ''htll^" fror. t'ront 

b'-'C'.:, n 'c - chil'ir'-n toll vhe^ e rhe v?is - children 

t iko t ' . • * "* V : -1 : : . ' t h : r 

?. Pell, bi-^-^^'-^vt or -.i.ic boy - one child tnk*^? br-^celet to desk, 
t^.e*^. ,-:ir. l^'-'r if • 'jt^ it in rAr. .:eGk - o^-her chiliren then 

try to :-er.ti:v •..-r.o hr^c the bellr> (s'^r- a'-i cer.ks out) 

Te^cl: be-".l:nM>- rl.lle. er. i in relot ionshi*"- to rooTi 

1. H''ve ? il cr;:l i'lcc 'r:.nt o. roo':;, PeGiTnate the left (for 

thcTi) RL.le o roo::; ar> the be;:in:iin'^, tyie center as the Tidclle, 

and the ri :ht 3iio ^.z th^ end, Chil''*ren respond to yo'ir direction 
by wr.lkm : ti ' tooin^ etc. t-^- the annroMriate ^lace. After they 
arc fcir.ilinr vith the words h^ve thcT :>cint with their writing 
hrmd to th''" corr:f;t ^Ince. Tnio rh'^uld involve novinr; art'i across 
bo i ' tor "rt^ 'innin " (or for ''cnr?" for let-hmded children.) 
C. Where ^io y^u h- ar the '"K" in T.other, h^T-rner, cIjt.? BCt^innin^, - niddle^ 

^nd? 

1. Children my to nnyro^rrir'te -^lace 
?. Child>-'_n r.-iy ''o?nt t:> ar:"ror.r inte ^;!l^ce 

3. Chilir*-n t.^.v v^ite letter in a^j-ro*riate "lace (Use oaner folded 
in thr^e or three videly sliced liner; 

• 

III. Di ccri'^.in^it i'rn o cour.do 

• A. Loud - r^oft) 'in.; note". - ^.iano - harT*cnica - bells etc. 
Hif;h - lev ) 
Ilenr — f r r — rec^-rds 

Fast - rlov - records - runnin-: :'ar.t , slow, clap"^inr; fast, slow 

B. patterns 

1. Hear it - re'^eat and say at 
, a. Teacher cZ^-z 1 - P - 1 

Child cl'^r:: r?»r,p -;=.ttern and rays 1 P - 1 ns he cla^s 
b. Eet:ir with -'er^* .':hort ''atterni u.^in.- clao dntl, ta'^ning foot, nencil 
children ro^'o-^t your ^:ittcrn an:: say it. 
?. Hear it - do it Do not sry it . 
a, SaT*e ar: above 

C. Rh^'t.h'n '-"ttt'^rn.^ 

1. Usin-'' T. i:.:*'" vlth rtrorr be^t , children 'ni^'^ht staTin on accented note, 

use rhythTi ir.rtny-er.ts '^tc. 
?. Rhythr nove-^cr.tr; 

a. Skip t^vice, ho t-A-ice 

b. Two ste to the rl'^ht, one to the left - It is helnfu] to cay it 
as you do it. 

c. Dr-ncinr ■r,tterns - Hokey-^okey I'exican Hat Dance, etc. 
• Alike - Different 

1. Ani^-iHl sojr/Is 

a. Tv:o '*Mco*\ cne Bcw wow 
Were they the sn^ie? 

VHiich one was di'fererit? V;hich were th<^ sa^e? 

b. H^ar so-jr/^-; - rcreat - ChL.ld rr.yr two ".oos . one bow wov 
Her.r sourrls - draw it ■ Child dravs two cows, one dos 
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a. A - A - B 

'Which in differont? Vhich verc the- .^'^•ne? 
CoT.r to b^'itj": - write Itrttc-r which wis different 
C'j on 
3. vrordr 

; • a. S^'.n ^illy rancvich. TAimnkin 

VJhuli '^i**^^rer.t - vhy? 
< Drav: r-^ctui*' o'^ <-i:ierer4t ono 

Virile let-t^^r n"r»e o:' opoo vhich vere the same cr different 

b. On vcrkcheet have rcws of vcr^r - Teacher reads row - children 
circle each v/or.i thit ber.ins like "cat". Ex. Tionkey, cake^ salad, 
cun 

E. Phyrr.ir. : VJor-'s 
1 • ' ir r> p r h \'^^ 

a. Uce f -r'nili orx-:: as teacher cayn it, she o'nits rh^'niing words - 
Children su^: ly correct word 
?. Tvjo line rhynin ' r.entc-nces 
Mot'ner vill nr.ke 
A birth.lav (cs-ke) 
' put on your coat 
And sail yo'xr (boat) 
a. ChiLdier. n-iy ^un-'^ly rhyr.in . vord orally first and then be able 
to draw a p icture of rhy^.in-3 word 

a. I'Ti '3 little tea-^ot 
h . Poems 

a. RhyrirT ctoi ies (Dr. Seuss) 
5. Rhy^ir» - vor 

a. Drav: or u?:e oicture c?>rds o' words which rhyr^e readily (hat. cnk**, 
bee etc.) Child sun^lie? cnother -./tTt'. that rh^T.es. Then children 
should be able to drav rhyTiin-; words. (May do as independent work). 



Oral Co-.:)r*?:>^r.-.i'^i: , >:t-rory Tr-n^ niir-'; . Followin*^ Directions, etc. 

A. Anirnl :.:>M:v\t 

1. Koir It - <]o it (r-n rctiri' out aniT.?! \:h')r.e sound you've heard 
or co'-rani t^' bp crt - rh:3.' act 5. like f\ cat) 

B. Follcvin-^ 'ilirecticnr 

1. H^:;r it - it Follovin-, sirt^-le d:roctior:? zuch as ''put 
your h'ir/:c oi: vcur hcai". Then buili to tv;o directions to be 
ro^lo\;eJ ir. r.e.borce. "put your hnnds on your head^. and look 
ci t the window" or "Hold u:) your yclL-^w crayon and your red 
cray.^'i," (it i? often v-'ise to have the children repeat the 
co^jian-i after :,ou na\e said it, and then do it - for exatn-^le, 
Si^non cc.yr) 

C. Tactiie '".ctor rcj'^on'^.e - teacher ^ives oral directions pertainin 
to t?ictilf Tot^r re::pon::e 

1. put out 3 yellov bo:dr>, ? red be^^.ds, 3 blue beads 

put 3 -'.rcen cticks at the to^. o* the desk; nut 2 blue sticks 
in the rnlddlc of the derk- 

3. V/ith clay, '^.^.ke one lar^e ball and t^.;o s-nall balls ^ 

Children ha'*e v;ork sheets. Teacher r^ive^. oral directions - 
children rollcv ^'ire'^tions: - i.e. circle the first -picture, 
put sn '*x' on the r.ext ^rictur-,- nut a line under the next 
picture etc. Give directions one at a time to be followed 
one by one. 

^. Children h^ve vork sheets - Tvo directions are given to be 
reT.e'^bore'3 ?.rd :oilovo'j. Circle all the 'pictures in the ton 
rov. Put an on nil the r-icturcs in tne bottom rov;, etc. 
Children follov: dire?tianr. on naoer. Ktke a bi^: tree. Make 
tvo chilcren standing near the tree. 



\ 
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Au J i t cry D i n c r 1 i n :» t i cn 



Thin ck•volor'•'^ nt :u'*r.>-p --i- aul'trry .ii r,cr i-in'jticn in crodit^.d to 

It hT. r-rovor. ir:>^*l-' r->.:-olloiit V/KT (r.y^vc^'c in in/orcin-' vowel 5:oun'is. 

Loc--tio:. . ] r';ill3 - '^'•n, ch: } '^.i'^*:: h'^vo ^-ult..* v^lh br>th rcnrlir.r^ nvA n-^elliv 

rei'i^?-:ce o. --.t-'v:* ic" ^ -'^e/i ;r-.' tc ^-trhV h Ic t t ^ ri-r;t ^ rorrcs.rion r.s 

work with ^ht^ l^^c-* 1 1 i-iril j:.-:!!!: rhouM ln*'oIvc the •entire claret. 

1. All children -hould 'op fr-cir. ' the- t'-jK^lv^r. She ar.k" tho chil^ron to 
hoM U'^ tho n-^:/: which Cich rr.^ u'e - vhcn h*? write: cv draws with 
crayvii. Tt/ ^thcr h'.rji r/nculd be tu^'r>:%3 b'-h-'n.: hif- bcdv. Trie teacher 
askr tht» chil irer; ''-.imtc her in l^:-;^tir ; b'runr.in;, T.i,Hle avA e.ivl 
MOiit. r,/. h^./ \r.rr.r, ' r or. tbo le:t r:i';e, en^l on tho ri':ht oide ani 
'ni^vle if ii. 1 [rs v;ith th^ n^rc. H'-.ve n t"r-:et for rach T:.o';ition nurh as 
the v5ri'lcft;-: cii the ](- t :-n? th-^ ^?cr on the rirht. The chilC'*s no.^c is 
'V.icl-^ie". rrv<' th'^ brvA to the leit riddle, or r^^ht to indicate 
be r, i r r- i r. : « ^ 'He r e ^: o r i t i on s . 




Be.^innin ^ Middle End 



Note: The teach«^r :n 'ncin/^ the chilc'ron ard it is inportant that 
rhe reverse h'rr dir'ertion ri-rn^ilc. Th^it ic , che moves her 
hand fror r:.^ht to le^'t while the children T.ove their hands 
fro-^. left to ri":ht. 

Sore -^^ildr.^n will uniernt^r.d this conce-^t the "irr.t day, 
other r. ^.nv tak^ z*ivernl d'iyr lon/^er to T.aster it. Srjall (^roun 
work rr.'jy le don^^ with thor-e children who ^er:ir.t in confuclng 
thece three location'^. 
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To further rein.':^ri'e thlc- Ic-'^nlioncl concept > the te^.cher u^rco a nu'nbor 
t hr^*r-vo>'i' . ontt*i co'^ . .s'.:cri cr : 
• M'.J'y likt-^r ^'lAe, 

John c^-n ruK. 
?\icr:'^ ii, here. 

At thf^ f:.rjT.e ti*^"'? th'it rhe ir. %vi::' the :-fT.tf'i*co , the teocher ir: rlso 
liL'inr th' cirtjtic:v2 r^.tt'^^rn bf'"^,r.x\iur , 'nid^rlf^. an.i r^r.i. Tne 

c h i 1 ? o n TO' .'ft ^ he : n r. t e r. e m r i : . ^ the ! :a nc rot: onr. . ?e^. ea t t he 

re:it-^:.ce tvo cr zrr-jC ll'S^^ vith th*- ch:l:.rep.. The children should 
re:>ecit th-^ cent'^r^je t//lc- ollovln; the te^icher's rodel. 

Then th'^ teach-r rrtrr, '\Shc'.: -le vnere "Kary'* ir. That's ri.^,ht - at 
th^ be.'lr.r.ir. VHi^re is "cr.r.e *? Tnnt't ri(',ht - at the end. V/hat is 
in the T.iddle? ' 

3. When the children ire ^de-^t in locatinp; be-'inninT, rr.idole , and end o'' 
p three-word r.ent'?nce, the teacher drrxws three 'J ines on the board. 

Kxa.Tiole : 



Ask th^ chil^' to cor-e to the board and ^nake sc^.e kind ot nark to 
indicat** locetior of 2 vord in a three-vorci sentence. This is the 
be-7;innin'; o^' cc^tir. : the child to tr?.n5^'er this knowled'^e of r)hysical 
location to a syr.bolic renrerentatirn. 



Lon^ Vowel r 

1. V'hen th** child h??n 'r.-^nt^red this cyr-bolic transfer he is now ready to 
locate l^nT vov'jI zounir in a vord. Fr>r thir next sten the teacher 
tells hi^i th-^t v^rdz hr>ve uartf too and that sct.o letters say their 
own n^T.ez in vrr/.r. There letters are vovels and their nar.es are 
a, e, ij o and u. They are i'^i-^ort^nt because if ve didn't have then^ 
we couldn't tojH. The te-ichor ^nir.ht say **Let T.e show you what it 
would cour.'i like to try to talk without ther.." She rti^y illustrate by 
showin-': the children how dimcult it wcuil be to talk using only 
consonants . 

ExaTiole: Try to "-ro'^.ounre ^.-'ln-<; (r., 1, n, and s) in succession. 
Nov.- look t h^n-enr -when we add one of these letters 
which sayr; its na*:.cr r.i , 'q lu no se. 



The teacher rejects the vowel "o'' and writes it on the board. "Today 
ve are rofn- to lirten for the '*o" r.ound in word.***. It xay be at the 
b^finnin-, T.-ddle. or end/' (Th'* rr.iddle rhould be the last location 
e-.tnbl r.h^d . ) You ar^ to lirten vith your ear.-: and show me with your 
hands/' (At no ti'^.e is the te,?cher to write the vord for the children 
to see, Thir, tninir.r. ic r^iiditor/ c! :\y. The teacher is to use the 
direction hnr.d - ittern as she ajhs ti:** ouestion - "Where do you hear 
the "o" in ort?*' 
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words 
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oli 
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oat 
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blew 
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ovn 
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hoe 
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vote 
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hole 
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home 
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rope 
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rose 
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r oiind 




h the h'.nd 




ir.nal . 




The teacher nr'.v;r. 
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Follcvin*^ the children 



hand sj^r.nl :'or circctitjn (location), the te-icher writes the "o'* in the 
correct slow. 

Example . o 



She rr.arkn it as a Irnr; v^'-./el vith th'^ T.acron and says "K];en a vowel 
says itc nr.'ne in a word, ve out this kind o^^ a mark over it." Once 
she has er.t^;bli?hed the ^ ittern. rhe acks individual children to conie 
un to the ch'^lkbo'^rl ani vrrite the "o" in its ^^ro'^er position, 
fnarkin; it as a .lor./; vovcl. 

The teach'rr ures the sar.e se^^uence as ^^ven above for teachin^^ all O' 



the lon^ 


vowel 


follows : 




"o" - 


- rr.ake 


?. "i*' - 


- hold 


3. "a^- - 


- 'nake 



finder of the ri^ht hand strai.-^ht ui^. Move the left hand up 
against the index . in^er of the ri;jht hand. 

"e" - tnake an ' o ' shane with the left hand and cut it in half with 
the Index : inrer of the ri^ht hand. 



5. "u" - Shane with the thuT.b and index .'^inger of either handl 



30. 



C. The tcMjlh^r u -c-i: the sc'^^e pittern as e.':t'ibli5hod above, i,e.: 

C. V.liere ir the 'V* in £2_t? (ChilJ^icn rcf.^OT.d v:ith hand location r-i^-^nals,) 

A. Children ^oi:.t to V^^ 'innir? ' vith thr-ir uritinr; hands. 

0 Vihat vcv.xl says it:* noT.e in ezt ? 

A. The chilv'rcn l^rr. an ''e" vith their h'indr. 

Q. Kov do we T.prk it vhen it nayo iT.? name in e?t ? 

A. The chil-ren locate ihc vovel on the ccrrr-ct line on the chalkboard 
r.oke p.n "e" cn tnis line r.vA n:ark it with a macron above it. 

The ^ollcv'r,''' ii:>t o' \%ordr. ^^a;; be usee? to review the location and identiilcation 
oi lor.-;; vv,;:-l^ by h-'Vi-.- the chili: cn retior/J vith the proper locctional si';;nal 
end identit iC'irion h»*n i si^n^?!: 



show 


mope 


ode 


joke 


Mice 


pike 


shy 


site 


nay 


•^.ate 


ace 


^age 


heat 


r.he 


keel 


beat 


cute 


cube 


chew 


dues 



Corr\Lete •nnst^r / cr.e vovel iz not neceLs^?rv before proceeding to the 
next one. In !"act , it is better now to isol'^tc a troublesoTC vowel for 
drill but t^ in?lu':e it for review alon;^ with other vowels learned so that 
the entire pattern in learned as a v/hole. The iollowinj sequence 'needs to 
be ur.C'd in tecchin ; the lon.^ vo^-els o, i i- , t rnd u. VJorksheets are 
included in thi ^ * ro ^ran to be 'jr^ed r fte ^' nhe intensive teachin'^ o'" 
Jocatinc an^ i ler.t 1 1 ir. - au:!it.;rily hr\z oeen done. These worksheets are 
deri';ned ?r.ore for u.:e as d d i^- ".nr^stic tc.:>l to enable the teacher to determine 
which youngster:* nee ; ^3 .dit icn'^.l hel-^.. Also^ ther.e worksheets are 
su,';Testionr only r,n'l it ir, ho::cd that each teacher will feel free to modify 
thOT* to fit the nre:is her -^articular youngsters as well as to develop 
original worksh^.eta of her own. 



Short Vowels 



After tef-chln- the nbove .^>'"-:juence "or the l-^-n.-^ vowels, the chil^r^n are now 
ready to be~in lir^-enin-; :'or the .-hort vo-.:el sounds. A:ain, be.fxn with 
loceti on or the vowel r.r'^r,Cr>. The children are to 3 isten and to locate the 
•hort vy*^'el souni.^: b^-^f^re they are to i^-entify the.. The tiT.e S'^ent on the 
location of the fhzrt vc-.;el ::o':nds v.'ill vary de^endin-'^ unon how well the 
children tr>inr.'er the l-'.cat 2 on'il skill lean.ed for the Ion.; vowel sounds. 
Sf.ch te-'.chcr r.ro'lr ^o i'i'":;ore the ne^^is of her iv;n r',roup and teach the-n 
accordjn . Tne 1:>C' tion -^-f .-^hort vcwrO .^ojnds 'iiay nossibly take only 
ten : nu'.^--*. cf l'-:':.cn : thcr* a five T.in^te period for i^^entif ication 
of short vovfl sounds. 





The tc'ichor -^.rl-.s the children to locntc the rhr^rt vowel sount^s by 
rci;rcr/ur ' :th th*^ <Mrcci: >n^'l hr-n^ ni^r.rZE i or bc^^ir.nin^ and ^.icu^le, 
(please r. ^.f. th' t ith th''* ..h.-^:t zo\.rr]t . the r.hort vovel vlll 

ccc'ir at ti^e b r.:.j rr rr "if^rie :y vord bul- not at the end,) The 
directional h-^.n^i :-A"j'/\lz rve 'ieGcriopi on mj^c 27. 
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li 


at 


elf 


ink 


on 


under 


?r.k 


Ki 


pin 


sock 


tub 


nat 


tent 


mitt 


pot 


stump 


a^Dle 


ICS 


fi3h 


odd 


sun 


am 




it 


loi: 


nut 


h^t 


sled 


bill 


hop 


up 


add 


rent 




rock 


fuss 


ma. ' 


elk 


inch 


O ' 


plam 


ax 


ren 


dish 


stor> 


us 


fast 


hen 


ill 


fos 


rvin 






is 


cot 


drum 


fan 


test 


mink 


don 


uncle 



?. V.'hen the c^i "^c'ren h-jve nristorccl the techni^iue of locatin '. the short vowel 
sounds, u^e the ti^chr.: .ii.e O'^ the ''Yd story*' to teach th^jn the actual 
sound and itr ^.^-^.e. (This t»cchri:rac hno been developed by Dr. Lydia Dyg'^ins 
at the University of Brid^e ort. ) Th'^ "r!d Story" ir, narticularly 
effective be?rur.e it involves visual and body imaf^ery in 'nakin.;^ a 
memory pattern, 

A. The tearher usin^ her own ingenuity introduces the short vav;el 
by tellin ; the children a ::tory about a little boy named Ed, 
The key words she emph'ici-*/»s are Ed, in, at, on and under . 
The story mi'jht ;',o as follows: 

"I'm eoir,^; to tell you r.bout a little boy named Ed. This is his 
first da/ oi school. Vhen he come? into the classroom, the teacher 
says to him, 'Ld^ I would like to ?ee you ajt your chair.*' But she's 
busy with the o^hcr children. V/hctn rhe turns rround there is id 
on the chsir. The tepchor kno'.rs this isn't safe for EC, so she 
says. *Ed, ret dovm immediately -nd ^^et in your chair.* 

Ed sits there a v/hile but he's a terrible wi,;:ler and the next 
time thv teacher turns arouml where do you think Ed is? 
Rif;htl He's under the ch':*ir." 

Note: T^e tenrher m^v ^ocHi'^-n herself in r^'lation to a chnir 

as she tells the story and co^re^ to eiich of the underlined 
key words. 
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B. The* Chi"! -^''^n r re:^>/ r.1 ':/ *-he r^i {"i^.e. E>:""J.ain to Iheii 
t!:':t It ' vt ' *r." t * > L't^iri'* on the chair and that thoy 
c\Tr.!."t »t .a. 'er T.h-- c:: ii' . > z-^^: -'i^^ -c'r : to uh'.n^e that a little 
bat. V'h^ Ti 1' t.-^'j . ..r to 'jl mi rhv chair, th',v to kneel 
on it :'f. . vAt'V. ik I'r-^ • ta ct un-Ier thf^ chair they ?'re 
si'-^.-J.; to C!*o , -n b'^^hir! t};c:r ci: ij^j. L'.^ve tho chilc^ cbey the 
ir.ctrajL.cr.i: o r< ♦ : ta-r chair starr. at the 
ch'.ir, :a-' ' t : '::.':^r. f )i .i t c h i Id a i 1 1 1~ to h i e if . 
Kc*r-.\at th'Tc i/, I: ^ cwTT^i iTeveral ni'-oc until the child obey.-; tho^ 
v?ry liUiciC'y. 

C. L'cxt c'*r^'' I owe chair.^ on the chalkBo'^.rd. The teacher ,;;;oes thvooah 
the ^r.' * r ou t i r.e c : ; d i ^ ^ e c t h.e r :^ '•".e in r t r uc t i or: g vh i le t he - u ^ 11 
drnvG a rtir!: '".^n in the ^ro-jtjr ;^iace to illuf:trate each or.f of the 
key wore! 3, 



Exa'^^pJe* 




# 



ED at on in under 



D. Now the t<~ncher ';:ives no oral co-n-^^an^s^ but tjuIs the vowels under 
the aicturc o/ <^ach ch^iii while the -^u^^il uces an x to »nark the 
spot whore r\l b::lan";r:. Reae-^t this r.te:) until the child Tieets 
V'ith 3uccc'>o. Don^t icol::te finy troi'bleco'^.e vowel for the child 
but keep "i.in: the^ ua until the troublocoTiC one or ones becoTie 
T^art o/' t^^, "a'^.iliar one.^ nnd the resaanse is alTiOSt auto^ntic. 

E. The tercher then 'nave:: into the P^jre coun^: of the short vowels lo 
which the cr:l:*'ren rerrxn''' &S fibave. 



J ;5 



33. 



?• Kext , thr tcrchor ac^ir> the 3eUej i^orrintion by hands as a res'^on.^e 
to t;v:- roun.. T.co - - re .'0 f the r.^r^^it^on of the vovclc ty hand. 
V«ry the so ^uenoe o.' T^recent:.tlon by: 

!• Foi^in^ the lottci* with yovr finders and asking the children 
to f^ive the- a'-^T ropr jcte sound, 

2. Drav the -^ictuie ce'i^uencc without an/ ca^:)tions and by Dointin:^ 
to anr o.-.e elicit the hand signal for the short vowel sound 
related to it. 

3. Act out the ke/ v^rd? yourcel.' and have the children identify 
the vo'.:cl coanr^ related to it by ;ivin.^ the correct hand si^jnal, 

'r. For'n Lhe ^^c.vel^: ^nth your handc and have the children r.ive 
the correct T-Otrtr ref^ponce, 

5. Give the vv..-el GO\aKl and h^ve the children respond with the 
appropriate hr.nd Girjrjl. 

G. Give the children c lift of words and ask th.?m to identify the 
short vovrel icur/^s u^.in-j; hand si,:nals. 

3. Review and reinforce the location and identification of the short vowel 
sounds b/ (1) :ivin * the children words orally to resjjond to and (?) 
usinr; the acc O"-. r.ir.^ ir.f^ worksheets. 



f 
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Cut out :*v.'C cl-rvn fc^.cc. Jl*."? each oi^-^ .1 bi.'- rufrleri collar . On the ruffle 
p^ste di*'tort*r:^ CjI^^t^c cir:-!^:'. y':!>e ''ive clown h'^ts. On c-ich h:>t nut 0 
nu^^ernl to corr^n* on.: t o th^ col':"re 1 circlt-:*- on the ruffle, L^t the r,roii"> 
put the h-t: cn tr.o ri 'ht clovr.. This T^.k'^c on interc^tinr?; bullet:;i b^.^ird 
tnnt T~<rov*s?:- to b-3 n ^'^T.e. Ar th<? r.rou'j i'nr,roven, the numerals can bo chanc^xl. 

BE A LT.7?r.TA^: 

Let each chili tr^ic^^^ nround his feet. ?:otice Deft end rif;ht. On each foot 
f;te.* plrc^ 0 ni.'^oidl. In rnni'^^n order ^.I'lce the rteps on the floor. Let 
tlie r;roui^ *ollo\; the '^te-'G counting a3 they ste^), 

TECK^roc' 

Ure 8X1? ca/. tar t\r/} rol'l lcnr;tavise. On one cide cut vindov. Nov stable 
the o^*'=*n evy's. e a Ir^nr, rheet and et intervals write letterr, nur.erals^ 

v;ordr. , etc. No^>r »'>ul] this strio throur^h the . olded score and say the words 
as they ar/*">e'ir. 



.piiOIJIC FtCSTC 

Use oilcl'^'th (or heavy -n^er) by 12''. Fold uo the bottom 5" Qnd tneastire 
off the width into o" rockets. You Tiny row these oockets into n3ace. On 
•3 by ^ cards I p?);ted ricture.s anci filled in a box* As we studied ce. ^ein 
soundr, I'd tare letter:, to thf^ rockets. Then rhe children cou.ld inrert 
the T)ict'."'es in the rlr^ht '-^ocket. By tspin^, the letters these ohonic oockets 
can be u id for be^.innin :. eniin- and vowel rounds. Thin device will lend 
itself to ^.any indc»>enjent activities. 



TOUCH ? r.tfRPHiCE ^kCjS # 

Take a bar:, box or container and nut ob/ects that are soft^ sticky, hard, 
sham, etc. Let a chilf-l ^ut his hand in this ba-^ and describe the ob.iect 
he has selected. He tells a friend about his object and lets hi^n rruess 
what he mirrht have. Stride -'or cor,^lete sentences and questions when r-layinr;. 
The objects nust bo chan-^ed often. itThi*^ is a rood game for the children to 
play on th^-ir own when you are busy with a rxoup* 



FISHINa 

Cut fish shares and on each '^ut letter*^., words, number facts etc. Provide 
each sha^.e vitn a cli^:* so a r.^rnetic firh *^ole can be used, Ar,ain this is 
a device that lends 'it:;elf to indorjendent "^lay. 
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BEAN PAG3 

^^ake un nevernl in variouc rhare^. as .-^qvif^re?, trian^'^les, etc. Besides the 

usual throvin--; and citchin', riake u:j ccn:e now tricki^ as 

!• Hands an.i 'ret on the I'loc^r arid place bar; on your back, JUT.n or 
shake to dlr.lod^'fe and see where it lands — in front, under, on, 
b^/, etc. 

?• Stand ^ and ^-^ut ba-i; on toe. Se^ -how "ast you can walk or run or hop 
and not lose the ba-^. 

PATTERN BCARF.". 

Use a block o. vood c'nd nut in 5 row.s o * nails, 5 to each row. The Spacing 
should be at leaist nn inch or even T.cre. Nov with rubber bandi make up a 
nattern let-in-: th^ child du-^licate. One child could make a pattern and 
then anctr.tr cory his ^attern. At first it is suq^ested a few bp.nds are 
used. Col'r brir. *s ^jre used and this is an excellent way to ^^,et color 
reco^;nition ricro.^s. 



CAN YOU EE? 

Objects or ^icturc^ can be *^l«iccd in a ba,-^* A child selects one and without 
shovin'; to the '^rov, , lie acts the 'r^b^iect out or if he cares to, he can 
describe it. I found the children broufjht in -crucks, dolls nionkeys toy 
*indians> ccvbo;, etc. I vould often sort out and use those that lended best 
to CAli YOU BE This va-: a good way to .-^et draT.atization off to a good start. 

PHOraC BUCKETS 

Get 'Several buck^, and on the front tane a letter that you are studying: 
'liCt the children briiu^ in cb,iects and nlace in the correct bucket. As the 
ye^r r.oes alon.^ you can ur:e these for vowel study. I find this an interesting 
ga?ne for the children to Dlay on their own and they love bringing in objects. 

HANG UP 

Stretch a clotherXine and han"; doll clothes or children's clothes may be 
used. I ured colored clothecnino and afjain it is an easy and effective way 
for color reco':tnitlcn. The iri-micii'^at ion of the nins is good training too. 
We would talk of the fir.<^'t article h\in3, last, etc. 

Another idea of the clothesline Use nuT.eral cards from 1 to 10. Have 

each child han^ the nu'^.eral on the line. He must e^tir ite the approximate 
")Osition on the line for the naT.eral. 



Teachor V^ie vr^nori'ilo icr Vj.th Concents 

Fiir> Tin*: bu:;:t a tail 

Cut cut rnLVit * '.r.'l -'«t .".nrver:. on them 1-10. Cut out "-any tails vith 
c-|U':ti( li.'^ c:. tr*'-^.. pw.t tc'iV' ir. an cnvelo'^o and ^^larr- rabbit^ and envelope 
on a buil^'n>n do't:* or r'lrinr.el br.srd. Durlr. free tlr^e children rnay ;o to 
board ar/^ rel'^^-t an durticn the onvelore and r.in the equation to the 

rabbit containin;- th^ correct an:^v.cr. R/bbiti: should be checked by teacher 
or another chllJ i ansvcr key 3s 7.a'2e. Since it is earier to riake the tail 
it is ber.t to '^::t the eductions on the tails so that you can make more 
conibin?tions; i:' e:uati::nr are placed on rabbits too niuch space would be 
needed < or di:play. 

/ 

/ ' - . 

/ 

FI!JD 7j!^ W:7-S A lllW. 

SaT.e r)roced^jTe as the r'recedin; device. Cut out hives and place answers 
on each hive. Cat out bees and ^l:lce equations on bees. 
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V Interc3i5,ci"!lln'iry A*-^ ro^ch 

TrrjHC iticT Te-^.ch'^r. !'vin:c Art v^nd physical Ec^Uf^ation Su'^ervisors 

physicrtl oducaticn nuric nnd :*rt su'oorvisor.'^ c'^.n r/ike c-xtreT.ely helpful 
contribut i crs to the transition '^rc'ra*^.. ortcn the/ r-che^'ui^^ shorter and '".ore 
freq-j^Tit ^'^rlo-'c fir t' e IrM/ itio:: class. They nre av^^rc oi' the need 'or 
TiDVf-^.cr.t nni :n7':)lvc' Tit ii: lenrninf. The^*"- ru^'ervis^orn car T.eet vLth transition 
toachf^r:: airl coordinite -. ro^rpT.n to work inr.ultaneously on lieeded concents. 
For exct-^olc. ir. th*?ir si7;ht, sound or T.ovc.ent-or iented disciplines they can 
all v;ork or.: 

Body in^are - irentif ication oi" bo'ly parts 

Laterality 

Directionality 

Soatial relo t ionshi^^r; 

Listerin-;^ - direct iori I'ollo'i.'in 3 

Sequoncin ^ 

Koverrent in mace 

Sell -exoress ion 

DiscrlninTit^on oi' :;iT.ilarit ies and dif^fercnces 

Patterns 

lT.it?^ticn 

Croscin.'^ the r:::id-line 
Merr.ory 

Lenr.thenin^ the attention s-nan 
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Trr r. ' i t ' ^ri C 1 ^ '*> T*^ rf*. 1 r . " 1 ' 

1. L^torniity 

3. Grcss f.-otrr 

F.ye-H'^r.«' Co^^riin' tion 
Bo 'y e 

6. S"*ntial Fercention 

7. Pi=*rcepticn 

8 Percevtusl Skills 
9. RhythT. 

Ther.e nuT.bcrs are referred to in the various art activities. 



Materials to he evail^ble in roon 

paste and small individual rj^ste cu'^s - elastic 
Tempera ^^aint and nlastic squeeze dispensers 
paoer - 

Manilla 1? x l8, l8 x 2k 

White ve] UTi 12 x l8 

Newsprint 12 x l8 

Porter end cons^-'ruction paner IP x l8 
Kewsnaoers 
STiOcks or ai?rons 
Brushes 
Easel - lar^e 

Snonr.e? - fo^ cleanun> ^.aintin^, nrintin^ 

Lar(^e cans for water - ?lb. coffee or from cafeteria 

Parser tov:els 

plasticine clay 

Crayon? - each and extra colors 
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V:atcr CUM. :r • l^otic -r-r-Tine tubr 
T^T.-.^^-rri 'Pint iu ? r^w d:*:'^rer.t colors 

-rint (or ^.octer -.2- for extra color) 

If errch chil:: hio a c :>lcr , \\n cm chan--:e color by trciiin^, either 
alorv? or thr-j-h th: ii:trrvcntioii o. the teacher. Stress the 
rH^cer:,ar/ r^-otiti-.n ar.d the build u) by the adlition of ch---.es 
and colors. 

Junk Print - 1, 2, 3, 9 

A:, alove, tut urinr^ ansorte'I \jun>" the children have brought 
in - :iqtnto r-.-^shers. s+ryro'^orT. chiii::':5, corks, spools er<';£ers , 
tovol tubcG - cnrthin: -^-ith an intercr;tin ; texture and/or shar.e. 
The objects can be di^-^eJ ::.to the raint. or the r.aint' can be 
brunh?-! on or a sU:vj rad r:,c^e by .^ntia^ctin^ a fev/ layers of felt. 
This lesson vould ^/roc-jbly foljov the above lesson. 

Rer^eat Lc^r^rnz - 1, 3, 9 
Coloje'^ rarer) 
Paste ) or crayons 

Manila - 6 x l3 

The Kanila is folded twice to croate h rectanrrles 6 x ^4^. Then 
each of these areo^ is filled in exactly the sa^e way. Either 
by drav;in/^ share.- end lines in each oT the boxes or by folding 
a piece o^*^ colored Daner tvice and cuttin^; the shanes (Kot on^ 
the /old). These shares are pasted in ->lace - buildin/3 up the 
design. The crayon lesson could precede the cut-oaper one. 

Scribbled Line De.^i-ns (A line '^^ces^'for a walk) - 2, 3, 9 
Manila r.e' er 
Crayons 

i 

Lines have motion as poopj*^ do. /. line can sleen, stand, 
dance. niarch be dii^i'y, be cn^^.ry, skip, run, etc. 

Now T^ake one line do r.any thin-s a day in the life of a linfe - 
without lifting the cray-jn (dark ccJcr) froT. the surface of the 
paper. This shc-,ld T.ake snakes (vhen lines cross) which can be 
filled in with bri-^ht colors. 

L:ncs (rointinrj - ?, 3, 9 

Ter-rcrrj Ttif.t in c c'.rtons 

Water 

Brushes 

Larpe n^-cr 1-^ x 38, I8 x ?h 

An early ensson with paint, usin^ different linos to cross the paper, 
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pa3to or \-'^"*:*-*\ -'^ '-J -JO 

O^-ik t'lr: (col-j-r) ; r c:^r."tructi :>n -ai cr 'j^ x 1? 

A'*nin ure l^nrr i.o r-v.c rir* v-.- ar-i .-'.(-r.l/r.r . The rovir-^ i:: rlu-^d 
oovt: i.f:- c^^ii bo ir. vith r.ore r v/ir: - tjrn tio.-^ue, etc. 



Conctrucllrn - ler. 9 i !>, can be -^rc-cut 

Pa-er -tri - - rre-cut, 9" and v::rl jus Ki^ithf: 

The first ti^.io ^'cavinr. is atte-nted it ^.iy be easier on all 
concerned to ha-.c r;re-cut the vnr>- section on the nsr.-r cutter 
or by hnni. T?.c- v;e t strips can also be cut. 

This hlr..! of v.-r--:-- cnn be f^nnc b*/ cuttin,^ u-d fro-, the botton 
or' the r'lv.cr, T/:>in.^ tl-.c- varp easier to handle. 



Border D or-i ^ns - ^ 
Cut "^'iT^er cr 
Crayons 

Designs arour.i an CTOty area « a fra-ne effect- 
A follGW-u''- for the reneat desi^^^n. 



Pasting Po ct^n -lor - 3,7 

Pre-cut roct3n':les - construction naper 
PcGte 

K-inila 1? ■< l3 
Crayons 

An assortment of rectan-les if offered to the children - each 
child be-nnin: v;ith > or 3. niscuss the ^-laces vhere ve see 
rectan.-^l-^c :n f.n^t roon or outside, then the '"possibilities '•or 
the ur.e o" the-e ve h^ive. AcViitionr, are -ode with cr?.yons, vheels, 
rood's, etc., to coir)lete the "oicturc. 



Pre-cut circ2os o. various o-..: 
p-^ctc 

Cr-iyon^ or scr^i'is oT col'^rcd p-T>er 
Manila --rTxr 1> >: l3 

D?sc'jrs the :ir:-/ln or • -rts of ani-.-ls th'a rj?n bo r.-^de Tro'n 
ciicJej. tet-iilr. ar.i -.art/, not roun.l are T.ndc ^ro'n the scr'Ui.> or 
crayonr , 
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V.'h i t o Tc T.- r 1 r. r i 1 c u'^ r 

C^ri' truct :rn ''.c-er, 1? x r.rey or li rht blue, etc. 
Bruche.- 

ftiir c:.i. .i)^ r rentlo Introc^uctior or revlev of the use of the 
'"':-i,r.t bru:.h, e-^' -c' vlly v.r.en the children a^c e>;cited about a 
cto^"-, :r. T'?.--. Cray-^.T.r r^re ur-ci lirst for the T.-^rt of the 
'^loturr* nr.^ Le "mow" op^^^^i. Vcre cm yen and '.vjint can be 

Dc^r.'t clJnv too nuch tiTie, or the t^ntire paper will be 

v;h:te. 



ralrt jr.- - 3, U, S 6^ 7 
Te •.' c-ra r-ints 
Er-: c*'rtor.r 
Bru/.ne:; 
Coffee c^r,^ 
Frt-er tov^^lr 
T^'. : ^a- or 
i;eA a or?: 

The chilor*.!: ciin vorJc in f^ouns of 2 or sharing the water 
cpn ?»ni e ..^ carton hol'iin^ the dej^irod ^aintr. . 



Plr^rticene clay 

A ce.-k to:" cleaner and sronr^e 

Sir.nle for^.r, 5uch as ballc, collr. etc. can be *^ut tof^ether to 
»r/?ke ar.ir':ln 'rr rec le after the initial stages of experimentation- 
ninchinr. rolling twistinf^, *^lattcnin^. 



Clay Cor.rt n:-ti:-- - 3, ^. 7 
J-licticf :.c cl^y 
Tcoth'^ickc , "".acaroT.i , etc . 

Kore elnboi'-ite for--.'=; can be T^dc i' sone strong and ric;id r-artr. 
are added to the cl'iy. 
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pi urh'^:* , r-/v:- r- err. , : c i "ncM-^ 
Sta\lcr 

Bo;'e3 r-.r^ cut *r.to, ^n.t to :^tr.^r mi urcd to '»:^ke lar.^^e nculDturcn . 
Th--^;/ rr/.:l * bec'^.'-o rir.i-".ls or b\.:iain'> or Ftay r.->n-reT!rer:er.t':tiorial» 
?a:r.t co%erj t. ^ a ivpi t • :iir>; r^n; T.r:h:e3 a T.ore finished product. 



T-in vhlt'^ ^a^^•r in squares 

Parer 1:: f^oldec tvice, then cutf^ are Trdc into all sides tak'in.o; care 
not to cvt all 3" r.r.y !cld. Thcce can bo rut to^^ether to ^'orr. a 
snovfT.an or vcri en ^,a^iei' to r\nkf^ a desi.^. 

* Vsl^r.tir.eo 

Colore:! '•a^cr - vhite. rir.k, red, etc. 
Scissors 

m 

The p'^'^er iz ol.lei, and the cutting ir, done starting near the 
bottor. o'' thr- '"oLi - "u*^ a hill, around the corner and dovm the 
street". Tr.o hirrt rha -ind the r.^">tive sha'^es left on the 
"scrans** can bn uced to T^ike dninr^ns. They can also be combined 
vith lace%' r.nov;: l^kcs. - 



Stuffr-d Ar.i-/ilr - 1 3, 7 

poct'rr '2 :<»r cr hi ovn wra-ninr ^a- er 
Scissors 

Nows~ a^^'rs 
Stanler 

The '■'firor is '>>l']o^^ ? rh^^-t*: are str>-led together to forn the 
tv;o 5;i^on o* tr^ r;r:Tt';l. Th^- is drawn and cut out' take care 

they stay t^ :''th--*r ^in^ rr:roir -''" '''r^ - n^a-;le. Glue is avrlied to the 
ed-^^ o' or.c o* the s-ni-^als le-'vin-; a s^^^^ce roe for stuffing. V/hen 
the r'^lue h^r :v\c] tr.f^ r.ni'^'l i-; sluffed with newsna'^ers torn STiall 
and crur/'.ir.-! u . The- '-. ace is thori c,lo:cd and the anir.al can be 
nalnted - cr^y-::-] c^n be used frrlead before clue is applied or after 
it has ''Iricd (be 'ore stuf:*in,^). 
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us. 

3-D Pn-gr - 3, h ^ 7 

Paste 
Ccicsora 

Rolls or cylinder:; - thf;£c ^an becG::.e anirr.als, peo-ue or r.achines. 

Coner> - hatn. bas^eto ^^artj for a -^bile. 

Frinco - r-m to corx-c or roll- ^r Hovers, 

Curls - r'\rt2 o: ''i:k:^. 

Boxer, - r'j::^ir.- ani rlr.shinr - the.:e can beccne baskets for Easter 
or j-!ny Day, or buildings. 

- 3, 5. 7 

Scrars o*' colored r^anerri 

Paste 

Seisr.ors 

Crayonr 

The chiVlr'^n cm helr» each ether r.^^rk the eyen usin^ a blurt crayon, 
then sr.all pir.che^. or foldc are n;aie so that the eyes can be cut 
easily. The ncr-e and T.outh coulc also be cut. A discussion of the 
parts of the nead, ir-^uiir.-: heads of anlTal'; robots, etc., would 
^ precede the cutting and r-astin.i of these assorted --^arts. 

K9sks can be rron conctruction ■^^aner by slashing and overlapning 

in a few -laces. St?'il€s hold betrer than paste for constant 
handling. 



Hats - 3, 5, 7 

Construction pa':er 
Paste and scissors 
Cre-^e '*ar>er - tissue ^a'ler 
Staples 

After the children have done sor.e of the basic narcr sculptures - 
foldin;: rollin-;. con'rs , slashin g, etc. they could create vild and 
fnnci'ul hcts icr crrin.;. Ur :e them to make each one a "one of a 
kind" original. 



Dravin.T - 3> 5- 6, 7 

- Pussy villovs 

- Trees 

- Anirrals 

- Flowers, etc. 

Ucinr^ rc-r-thir..; th^\y c^n tf>e ijTirV fo^l dir;cu:T thf* ports, textures, 
colore, etc., then allow ih'^'n to drr.v these objects as they see th^^. 
Actnrilly >:oir-; out-ioors to look and draw would be Passible in the 
warm weather. 
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fcoc'y. ?''T.?-b^. r the*'" tV'^t hu e'7.:tioi.r:i re:.;->onr>f Ig natur^il and valid. 
Drrvinrr. , Ii.t^-. r-ni clny roriolin'; can r>nict the huTan forT. 



Pcrtrr>it3 - 1.3, .'i, 5 6 

A riv^^cr vill ^^1.: th': T.e'..ory in ?olf-nortr<:it . Al.so T.other anl 
toriCriOr coul-i b- »:r'iv;n. A ro .r-.-uct : Ci - fur.ous ^>aintir{'; cjuld be 
excxti: ;: >:r^ii -liru.i , V.-n Go/h, FnMhael, Keiioir, V/yeth, Picasso, etc. 



n&nc'ns'-.er , onion ba^^s, screening, 
i-^erforated plastics, etc. 



This in a fun vcy o-" boconir.^; avare of the changes in surfaces around 
us. Use the .^i:!e of a crayon to yic\i un the quality 0^'^ the surfaces 
on the r.a^.ec. After the children have had a chance to ex-»eriwnt, they 
could Take -Pictures or cut T^arts of the rubbings to use in desi,'5ns. 

Collc->^e • 3> 7 

paste, scirr.orr., n-.rers, cloth scra-.s, strin:?^ buttons, cotton, 

cardbo?^rd etc. 
^-^anila, construction ra -^er or cardboard for background 

A collore i^ a "feelin^;" nicture or desirjn. The children can 
enjoy the textures o^* a variety o: materials and then use them to 
put to :ether an arran ^,eT*ent or picture. 

Leaf Vvhhin-z - 3, 7 

Fresh f3at leaves 
Nevs'^rint -pynr 

Red, yellow r-nd blue crayons - oeeaed and broken 

Vhen fall brin-s a riot o'" color, the ^hiloren can be^in to 
re^^llro the 'crsibijity c? color r^l :in.: b> ovcrlar-.in.^ crayons in the 
pri-nry cc.'^ors. The snares nvA textures o' the leaves vill cone 
throu^^h if care is t?j>en that the leaf and na^^er do not move. 



Textvre pfbb^n':f: - 3, 7 

Vci iC'uS and :;u*-/:ry surfaces - 
corru'.atcd cardboard, 
Peeled anl bror.eh crayons 
Nevs^ rir:j ^.aper 



Dravir.^: to M^j sir - 3, 9 
ChaJk or cr-^ycns 
Fa^>er 



Muclc can sti*r.olate nood which can be cau/^ht by ui:in.: color, a 
rhythTi which lir:es can du'lic-ae or an allover nicture. TIaIs 
can be abstract or t^uitc G-.eci.ic. 
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story IIli: 't r-J ; -n - , . 7 

^^ir^.vts, r.ackc ^orta'^e/, etc. 



r;'-'^r.--r.or' o- r.t click'; - ovon stri-s cardboard vould do 
P'-tM-^^rSj r.cv;r-;r/ or 

Kan: iia cT\-^y-::c r-^cisr.ovc 

Stick -u--elr. ?.r-i r.iT/:le a fJrure or ani-al attached to a stick. 
Th- st:-^;e could Ic 2 deck the children con hide behind and ho]d 
tne \u^-oets c^bove. 



Torn P3' er - 3 ; '4 , 7 

T/'^^'" - colotei rapcr, Da'^te 

After a di -cucsion o^^ tho fall colorn and nartc of the tree - 
roots, trunk, lar,:e and s^nall br-ncher. ask the children to te.-r 
th^ tree frc-^ the 'cr^erz r.nd ^ anto the )arts on another vhole -aper 
or larce ^ i-ce of riural -uv^er for a rroup "vroods". 

r> - coloreo ra^er, naste 

Furry ani-f:]s es-r-cially lend thert.-elven to this treatment. Build 
up the ani---l by tearing its nartn - body, liead, legs, etc. 

Tissue , torn - 3. 7 

Red, yello\- blue, oranp;e, ';:reen fjurnle tissue 

Color n^.ivin; and blendin- can be shown, e-.-ecially when li-ht is 
used to do the bler.din- (by ^^-^stin"; col-^rs on tr-cinr >v'i>-er and 
then nttr.chin- tho- to the vindovs). Kce ^ thir Tree'by not assigning 
a subject: coll it an cxnerinient or dc^l'^n. 



Tissue, torn and r^vo^^ l^--^ - 3^7 

iristin,^ t.orn an: .-rurrl-d tissue -.a-er ;ives a rich texture that can 
be used 1:1 riotures or de-i;ns. Like the tern paper it sup.Tcsts 
trees an-J :rry aniTals but -ives an added diT.ension, Could be 
co^.bined with rovin-^. 



.Printin- - 1, ?, 3, 7, i 

?i:-:-er -;rintin' - Mint 

Vc'.-tabl. rrir.r-n: - cirrrts, --t-,^oos, onion, paint 

Junk printin: - jwik, naint 

Snori;;e oi'intin-: - sponjos, r^ai^^^ 

Stencils - cnk t^.r:, cn-^lk or ^ mt and crayon 

Sn-.tter orintin: - tooth brurlios, wire screen, naint . stencil 
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Finder P^i:.t:- - ^ 1, 3^ y, -) 

'p^^' ^^^^ w,'iic-r rri ^ l-cod on -hcet o'^ novsra^er. 

anJ textures c^n be rtrecsf'.l. 

Crayor^ T^i cij^ ^ 1 3^ 0 

Crc<yjr:c. thinr.e/ tt-.-era or VPtcr rclrr':, larp,e brushes or spon-cs 

For nirLt (H'ac-.:oen, July ^th. Chri.^tn^.i^r Eve, etc.) or stor-.y 
ve^ither (/.^ril :.h-;;erG) or cori :i.s v:ith irittcrns. Re-'nd the 
children to ure the cr^^yons vith force to T.ake a stron.; ^nark. 
Contrast inr: colorr, al3o - no black under black paint. 

Crayon Craff ite - 3, 5, 6, 7 
Crayon:; 
Oak ta^ 
Black paint 

Use oak ta- as basis - heary bri-^btly colored crayon on this - 
then black crayon or black teT:->Gra with srr.all amount of liquid soap 
o r deter-^nt r^ded, so it vlJl ?idhere. Dry, then scratch with 
various -laterialjs nail-, scissors, combs, toothpicks, etc., to 
allow the colors to show through. Lines and textures or patterns 
are es-:jecially fitting. 

Modelin ^ - 3 , ^ > , 7 
jyewsoaner 
Wheat n;iste 

Pa-'Cr Kache - rolls of news^-aper t^xnes - ar^ply mache strips over 
this foundation or moke a nulp of small bits of 
torn naner, water and naste. 

Salt Mdelin- - Anirrals . people, vej^etables, fruits. 



Physical FduC'Ttinn Artivitior, 



Ball H-:n-:lir ; 
Skills 

1. Inrlividu?,! 



a. Bouncir: cr.-i rr^tcl 

(1) Lro ' '-lyi cLich o IkzV usin:; tvo hands vhile in a 

(?) I;ron rnrl catch bull usir,^; .-.-e hand vhi^e in a 

5> t '-^^ t i ] 'ir y • o r. i t i on . 
(3) Drou end c-Jtch o b^ll ur.in^ t\;o hnnds while walkin r 
(h) Urcn £;nd cntch i hv.ll usin- ere hand vhile valkinr, 

(5) Bounce a ball a cor.sccutive n^.j-iber of ti-^es usin^^ 
t'.,'o hc:nds ;;hilo in a rtnT;3onai\y position. 

(6) Bounce a br-ll a c-.ncccutive number of times using 
Drti^rroi har I v:r;ile in ?, 5:trtirinary y^orition. 

(7) Br-vn^.e a ball a comccutivo r.unber or tir.et: usin/^ 
less uroferred hand vhile in a : 'itionary oosition. 

b. Rollin:: ^i'-- sto^pin;-; a ball. 

(1) Roll the ball ?r;'^inrt the wall using two hand 

underhand and retrie^-e. 
(?) Roll the bF.ll arjair^t the wall using one hand 

.ndcrhand cnt' retrJex'e. 

c. Thro^.'in^--' and catchin,-^ 

(1) Throv; bal] un into air an.: catch before lettin'i it 
bounce uning tv;o hand underhand. 

(2) Throw ball un into air and catch after letting it 
bounce once ucin^r t^;o hand un-'erhand. 

(3) Throw ball ap;ainst the v;all and catch before it 
hits the floor usin'; tv?o hand underhand. 



?. With Part> r 

a. Pfandlir'^ ^rd receivin*^ 

(1) Hr^nr- boll to r^'^rtner while I'acin^ partner. 

(2) l^^nd tnll to partner ^:ith back to nartner, over head, 

(3) Hond ball to partner with back to partner, throw^h the le 

b. Bouncin^'^ and catchin'^ 

(l) Bounce ball to partner so that he can catch it, 
using tv;o hand nush. 



; c. Thrcv/in ; and catch in,!; 

/ (l) Tooc h'Al t ') -',rtjir r.-^ th-jt he c.^ii cat-ch it before 

y it b^u.icer . unii^ tv.:^ ii- i underhand. 

(r) K^coivp t-^ll iroT. -^.art!.i-r before ball bounces. 
(3) Ton.^. b/ill t:> ^ r;rtnc*r u:;in' o:th h-'^nr's, un-lerhand, 
(^) To.,^^. b^^ll to v^-rtn^r urnn-; one Innd, underhand. 

d. Rollin,' and sto':^^!!.:^ the ball 

(1) Roll tho b^ll to fi sc-ateci i;irlr.er so that it paeces 

betv,>cn his t-u cSin ; lv:o bands. 
(p.) P'^11 the b?ll to a s-jc^tec" t^artiier so that it nasces 

between hiz :eet uGin^3 one hand, underhand tba-ow. 





Bonn 


Skills 




1. 


Have chilli cr 


2. 


Hr.ve chili st 




Kove froTi one 




ty^o ^lOvc^.ent 




V'alk across u 




object at eye 




My even ask 


5. 


VJalk aerobe z 


6. 


V/alk bockw^^rd 


7. 


Lir.it visual 




eyer, . 


Balance 


Bo'^r-i 



of boa'*^ together an*-^ usin^, a heel-toe 



u.-^in.; a shuttle step ?nd b?ick. 
a heel-toe "".ove^.r-nt . 



Skills 

1. H'-^ve child stand with one foot on ^^round and one in middle 
of board . 

?. Stand vlth both feet in 'niddle of bo?rd holdin.^ hands. 

3. Place i'eet on outer ed.-^e of bo?ro and hold hands. 

U. Balance by hirr.sel. with feet on outer ecl';e of board. 

5. B3lance on boarr and have hi'n ""lex at knees. 

6. Turn 360 decrees while balancing!; on board. 
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Chills 

1. Usin;; a jrnall drur. show Jl-V'erences botveen i rv^t hits 

and hcrcl^hojv / hit;j. \;aik to the "beet" oV t it. (increase 

or decrease the irj:-5Le> o:* beats -er Minute.) 
Usin:::: the i^n-ie tpjo oi rh:,th'-. - rlc:: f:K->t, h so^t 
york the beats vith the -nrious t,-oe'of Iocot!-; . 'M\rnove'nents. 

Incline B o^rd 
Sliills 

1. Usin,- c-n ir.rline board about thirty derrees have child walk 

up and dov;n the o^her 5;ide. 
P. Have child volk u^- and dovn bac]r.-;crdr. . 
3. Have child crrv:l u-) and down. 

Roil dovn the incline. 

5. VJith T.?t on board have the child <^/cavt forvr-d roll. 

6. You can nlco place child on scooter in any manner he desires 
e.{r. sitting, kixcelin^;, etc., and hnvo him slide dovn the 
incline and across cy^jiasiuT. into a pile of mats. 

Exploratory Movement (Usinr; metal chairs) 
Skills 

1. Can you crav;l under the chair?' This would be a ^ood first verbal 
request. 

?. See ii they can cravl under another way. 
3. Crrul over one o:' the run^;s and under the other. 
h. Crsvrl over one,' o the run^;s and come out one side. 
,5'. Crawl over the seat and between the back o' the chair and 
then onto the floor. (Later you may add a forward roll.) 

6. Stand on seat of chair and see if you can jumn off saf?ly. 

7. See if they can Jumo over top o.' chair. 

Frosti."^ -Exercises 

Helpin*^ differentiate left from rip;ht. 

1. Have > erson take off one shoe and sock. Have him determine 

what foot this is. 
?. Walk around -ymnssium floor, hav^ him steo heavily on bare 
foot . 

3. Have him sit do^^m and cross feet an! ask him which foot is the 

bare foot. VJhy has it changed sides? 
^4. The sa-.e b:)Cic for-.ula is arranr^.d with a ^lovc on on^ hand 

while the other hand rcToins bare. 
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EOry il l'^r^ - Bor''y i-z?^'e is verv i-v.-ortoht • n.-^ kr.^-v.'ln'^ the p-\rtc the 
b-^.:-"' :i]v^ ^f.o lo-^-.ti-p. /.l'^ -re ^o'^n! cl/ir^rir' t^ be iniport?.iit - Hero \:c 
cc.bir.e Bocly lT.-t,e ( 1. 1 'vjniti'^'n conco .t v;ith '.:ork dircctionn. 



yiTH K:^:.T^ cHiU'ic:! TorrH pafts j:-:'^:d 



Hr.n'-^s on he::! 

CUP vA:r:ry 



Above your h'^ai 
In front of you 
Behind -joxn^ bock 



K.'^nds on hip.v 
Handr> on knees 



Behind your knees 

To one s ide 

To your other side 



Hands on toes 



Under your knee 
Under your other knee 
Beside your ear 
Beside your other ear 



SPACE C0KCEFT3 A:ro VCWIX^TT 



Acquainting children with snace concents 



and hov: they '.v^v -nov-; tp.eir briics in s-oncc is imr^ortant and interesting to 
both pu^il nni tcrcher. L^^ter the chilaren :v.3y be j?;iven the free choice 
of solvin*-: the nroblenis vre'serXcd by the teacher in any voy they desire 
and all an^;vors are ri-.ht anrvcrs even tho^j^h they are different Answers. 
At the ber^innin; of a Iloverr.ent rrO'';rc'ini they need helo and security of not 
havin.:*, to decide what to move, besides rr.ekin^; the ^art of them move. 



TALL 
STOOP DOWN CHOr^T 

STHET^^H ag;^j:i 

FOLD UP AI.T) CJKT OTTIO TH5 FLOOR 
BE SW.LL O:: TIS FLOOR 
LIKK TURTLES i:: THE SHELL 
STRETCH YGui^ 
STFJCTCH OUT BOTH AK'.S 
STRETCH OUT BOTH LEG:: 
STI^ETCH OUT ALL 
BE LOir 



ROLL OVER ONCE 

ROLL BACK 

PULL in YOUR LEGS 

rUI.L IN YOUR AFJv!S 

PULL IK YOUR HEAD 

PULL Ii; ALL OF YOU ALT) BE C!^ALL 

M/\KE YOURSELF INTO A BRIDGE 

ALL STAND UP 



V7ITII0UT mcvii:g ycur ?^::t but ?:ovikg your APi:s 



Svin3 - Forvr.rd enc tnck (P.ockin-j) 
Svny - Side to side 
Tv;ist one vey anj then -nothp^r 
Pull down froT: over yoiir head 

(Tv/o hr.ndn to;;,eT.her - H^-^nd over hnnd) 



Pull ur> from your feet 

(Two hands - Hand over hand) 
Push away from you (a(]ain) 
Swim 0 baseball bat 



Oulncy public School 
Phy:iicnl Education Department 
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Tu-blln \ 

A. Skills 

!• Back roll to 
a* back 
b* shr j1 lers 

2, Lnterr.l Pollin - (knees bent) 
3- Yroz Herd B'^l.^nc? 

U. Forv.'?>\l Choaloer Ecli 
-•5. Forv;:jr'i Roll 
6^. - Donkey Kick 

7. Wall Ualk (-torach to vail) 

(ALL Oi" TrZlSL CAT' BE !.7^LE EACIFJ< BY USING ATI INCLIIIS 
/ hOARD kliD IL\Vi::i STLTEITTS USE GR/. VITY IN TKSIR ROLLG) 

Pope C li -^1) i n ^: 

A. Skills 

1. Foot Icck 

P. CliT.b to standing porition from sitting oosition (and reverse) 

3. Swin-3 

h. Griv) and henr^ 

5. Clirr.b (Hn^.ited hei3ht)* 

Voultin-3 - (Gv7erl:3h Box) 

1. Stand i; ^; and jimo off 

2. S^'dn o'f (lYo-n ^^rone position) 

3. Knee side vault fror* top 

a, tv70 rrnds 

b. one h3nn 
k, G^ini: ."rcn ju'n*^ off 

5. Thi ;:i ror.t to 'orward roll 

KinitraT.n (C3oce sjnervision) 
A. Skills 

1. Sprin3 up and do^-.T. 'maintain control 

?. Learn to stoo by bendin-'^ knees keer^inr^ body strai'^ht 

3. Vault or and land on xat with knees flexed 
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S-nri ro-p -r rii'- b-.iy [y:U: Icth hnndlc.; in one hand) 

b. noli :.\U ' . r--- ::. -ithcr rrrA prC: -ake l^r-e loo^ in front 
of l-i.-y. (l" ; '-^ -^^ i.itr .\-or. ' 

c. A.s ro:o hi^." rtuirr/ r:tt'.'-.t to .iu-:;-^. ' 

d. rut irpc h./.: h v -n ^ - 2;r'7 loor r.vcr head and 
hit !lo:r ii :rr.r.t c'lrjy. (l^cre^it"^ 

e. Pl-ce ro e rr. .cr -n- h-.ve r.Ljucntr fcrri a oir^.le with their 
ro-e. Hr-vc tr.' t. ^'j-^ rni acw-n keo-inr thci^ le^s etraiiht. 
Msve thr-". % '^i' the o'.rcle ari'i then bock. 

f. Put b->^;n m'-.le.- of rc^e in rne hnrA ;:nd rnin rorc as in (a) 
but h.'ive tr.e-: Ju-.r everv tir.^- the ro hits the rioor. 
Pl^.c^r 1' V. or rr-e I'ihiir: stu'lf^nt ar/i h.-ive .hiT. n-ake a large 
loop over hi- Ya ?A and hnve him /uT.n rope, vith both le*^s 
r«trai^^;t. the rc-- hit.^ the floor. (Add one or more jumps 
if noLr,ibl'?. ) 



gcoc-ter^ (A one fo?t 5 3uare borird with coaster vheels at corners) 
A- Skills 

a. Place kn^^- en :;c^oter ani null bzr]y nroun-? by i.orAs in 
altenrute manner. (ri.^ht h^n-i then left) 

b. Sit or. sc^octer, -vr.h ani -ull body around ^loor by usin/y 
alternr'te Icr -tction. 

c. Place rto-i^-ich on sccot-r, crovl u-.in^: oo-^o-iite hand - opoosite 
le-'c action. (orr.r.s '•'atternin ') 

d. Placr br.th hnrA:< on --id'Jlf of sccoter and nush body around with 
nover of If'i; d- :v**. 

e. Plpce b'>fh t:,o> on rcootcr and //Pt in -^u/.h-u-* -^-onition. Pull 
or r>u::h hoiy .?r-.jnd bv - owcr fY^T ar-rr; and chest. (Similar to 
wheelbnrrow roti-rn vith -^^rtijer.) 

f. P]rice on^ f-ot in r-i ^-rle ^: -co-)ter ^ni T^.urh with other foot, 
(standi r.T -o- iticnl 

g. Place XrAh feit on .scooter and x:ith heln fro^ nartner move 
arouT'j 'Ic^r. 



Crv\:lln'r or Cre ^-- i n - 
A. Skills 



Usin;: allern^-t- hr.n'^ and oo-,o-ite lor, action h^^'e student cravl 
dc'.Ti tho l^'^n :rh o] .-''vrral "^/-t . 

Add CO-' --^tlt: ,r Dy h';\:n." th'-. rr.ce in this '-.anner. (Make 
S'ir'' t'.-.t th': crriv/j in th::- cro.-:s ;,ittern '^."jnnor. Sc^ietiTcs 
th'-y dr- • b^th lc;'.i torr-th'-'r luio :;ull vith both arT.c at 

sa:r- tire al::o.; 
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CI as 

art cu"ervir^r 



s t>r.» vf-k by the cl-.-r.) i.r .ch.-r r.u.-ic, rhyricil 



ir.:'^rci^r: the* rthor's vcrk. 



Muric 



education and- 



T 



Echo ere to clevrlon dlrecti.n.l .n: lateral conce-.t. and 

to .^cntz:yjr.rt. ,r iY,^ bc4y. The ^oUcuin^ echo nattern is .unr 
by tnc teP.-her mc^ ochcc-; by the students: ^ 

This in le*"*. hrri 
This is ^/r rlrht h:^nd 
Thir l£i ic'^t lo^; 
This if. ^'j ri-Tht Ze*^ 
This is T.y v.id-il'^ 
Thi-^ is ^-.y bac.< 
This is ry front 
This is r.y tc':.?iic 
This is ny b:.tto ..ide 
This is obove 

This is belov As echo is sung the body part is identified. 

"Exercise 3^nf.", ... 3, r;:::ic For Younr; A-^rlcans (ABC Music Series) 
IS sunr, with actions. 

My head, mv sho'iJldcrs, my hins, ny feet (3 tir.es) 

and ue til cl'i:^ hands together 
My chin, elbov.-s, my knees, ny toos (3 times) 
and cill clap hinds tor;ether 

III. Ball Exercise (Gross r.otor exercise) 

^^^^'^l".'' \Z''T^: "^"^ ^^""--^ ^^"^'^^^^ ^^-^t the student 

will ollov fhe tel. with hir. eyes, then catch it with his hands. 

He then sm-.^ thrnk you* and bounces the bail back. If th^^^den^ 
doer not cr.tch th- bail, the r-rocecs is repeated until success is 
achieved . 

IV. "Ky Little Punny" is nun/; v/ith actions. 



II. 
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[i:t?o:u:-t::':! r 



the h^:y t- cch ^ir.<r -.r/. o\t^r:.*.: ob/o.n:. 

II. VArV iri>: cvpr: t. o: b--:^ - : v-'--r.t -''i bo - --rt- 
1. Cide 5tr' ;.:,r-lo -r.^ti^K .r.l / (SZ-::^: Jnck^) 

^1. L'.--:- to rijr- -^rl tl.e:. tc r.idile 

^- ArT. T.oti n 1 e ^^r''^^;le 

^ a. ir- 1^0 t'. ovo;v...^. ^^^^ ^.^^^ 

^. Co-r^bm.tion o 3bo^<^ to co-r.^lrt. entire sice ctriddle hoo ntove-nent 

a. Kxtcr.: -.r— to ov---r>,ccd etition?) 

b. ExtenJ -.r-rs to th^- : ror.t ( . ro-etUioi.s) 

c. hxter-i f-.r.r.s to sidr (> re-et iticn.- ) 

d. E:'te:id i.vr.s over::-?--!.-: f-r.-i - en cnr; clorc hands, f,o to 

th(^ othT-r tvj r-o.-'timc nr.^ do the ?a~e 

e. Ertter.'-; r.r-nG overh-£.r! sr. i to the other two nositions and 

5. Place both h.r^l", at the che.-t and in a rveenin- -.ove^.r.nt abduct 
and add-ct z-.r-r.r. to ":des anci then bick nsinr. pectoral (chest) 

6. H?.n'3 or. >.■;':-- bc-n-in- at vt!i-;t 

a. Forvr.rd ar.d b?ck (le.-3 ?trfii/:ht) 

b. Side to side 

c. T.-ist .-ide to si^Ie (hre-in: hirs rtstionary) 

7. S^uut thri.-t (poT) Your Ccnnon::) repetitions)' 

Q V^J" '^' ~ Jv^ :'revent -ull on lu-^.bar area (7 reoetitlons) 

III. DKVFL^r!-:?::^ or ti" ^H:i n;n_K::'va— f rp H'r B-'^r-v r/-'T'' 

Give ee=ch ^ -. i; ,^ r'-, b.ll nr., r>:TFTh?=r'-7tirHd about thr-e 

.ect fro- a v,--;ij.. 
DIRKC TIOr.T, : 

1. PJ^cr. h-.tn h-r.'-G ',n th- bell ni,:: cxt your elbowj; and nut 
pressure or. V.r. }..• ^Iccin.- both lorr, ar, 4r to th« rerr 
as Tionnible. fD---0!..-trTtr ) 

2. Fac^ to th^- loft, (in dirccti.:. -: a .,t..-r- or so-ne other central 
ol::.,r,ct) ani -xrcf- the r.rT r,---! c t tho vail on the baij 

Tell th^-n trJz i.~ th'?ir ri,;ht Km ^ 

a. R'^vr-rc- tr.e -ii.-cctl'r. -r.i -in th- 3ar;e with the le.t hand. 
Tne re..t of thi-: r.'rt o-' t:v Ic-i^n -T.n rr.croly cornints oi thn 
chilrJ placln- 'ji-f>rpnt -.rt- o- hi- bod- or, the ball and 
leanin • and bour.oir, - cn the K-.11, 

a. Kor-'f..':-, nr.--, ch>.. ^n- t ^-l:.-'- (r-J), hip (r -1) 
backrido, thi-h (r-.l). knr., (r.vl), -"oot (r;-l) ' 
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- .-^ i. ... j.^, tj., 



■-' ?::.7i': -..tth- T:-:i:i? vac 



fv t *. . V z 1 1 r* ' ' 1 1 * r - J 1 r^o r t ^ or- s • 

1. r«J'h t:.? r- :t -AT. tJ:v : l-^^r vrit.-^ both hnn'ic 

v:th r:r--iv y\ : --nh it '^vi. (r: ^ut-e^^ b-ill as 
i it \:cvr ':r. :>:- 

3. Mi'.rcTi'"''::: : "c;:: yctj ncui-rz Th!E a';.LL vriTH sc!':s other 

PArT.l ^? YCUi,' I-^IY OTHLr TrlM: YCU?. 

Ti^"* 1*1.11 :rcn v:ill T.C'^t liKcl;/ .celect the followinp.: 

chin 

elbcw 

knee 

^. Lir.e the :\\rlr, ar/i h up. Have one l.ne ot a tire. 

?lr,ce th^ir rubber bill in tht box. Line up ct the door 
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KaT.e the bo^v r-ivtz 



xhe bo'«y -r.rt<; ore linU'i on r-^ericnrc -.^T^er startin- with the 

he^d. r-c>. ch->u]:-orr^ ar^:. (lo^^ .n:^ ri^-ht), hcnos (leit and 
ri-r.t;, tr-nk, Ir- - (lo/t in:] rirht) crA :>et (le^ and ri,-ht). 

Follovin/: tho lir.tM- the exrori-nce -^rer, t»:e nacres o' th^ body 
narts are re^e- hasi -d by sayin r a '.lin and touchinc each ^art 
O! the bo-iy, 

A Sf^ctio:, o the bl3ckbof rd iz r.ro/idei or er.ch child and they are 
nskPd to nraw s ricture of themselves or any r^erson. 

The- -ro-rnr. is enJcd vith the poem "C:: >T HH^D*' 

On r:y herifl xy h::n ls I ^lace; 
U:)on rhcul'jer:. , ur^on r.y face 
At Ty hir>3 and cy r.y side: 
And nov behir.d ^e thev will hide. 

And nov I r?ise mv hrnds avay un hi^h 
And let ^1y :^ir.f3ers .quickly fly, 
I clar r// hnnir, cr;e- two- three 
And see hov quiet they can be. 
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TOPIC - BODY l!'-'- U2 



! -AT IV I- TA LfS 

1"' X l9 vhicc rn-cr 

'".T'.r.'.irje ''icture^> (color) o: hor.fir, boclier, feet (r-re-cut) 

0BJECTir£3 

1. Awrirer.rr..-; rir: r.^^iir-': o'^ body •"'•rr.s 

2 . I ' o verr ' p.*. ^ r. i c :^ ^z^'J ir.c 1 1 on o " b o'J y nr.rt c 

3. Chc3ri!i* '^r/^ ^.F,zc':iDlir.\ rrjal ^ictures: from *r'w,a 'ines 

Q'llck, ncv; ex-frience or.'! r.^terinl Icr these children with short 
attep.*" :,'~^n r^cn 

5. Correlatio:. ^':th other r^?cic:l tcach'^rr and classroom te?*.cher to 
e"^"hD£:i e ar:i re-:^tate the function o this program for this 
clans at this tir.e. 

1* Irtro iu :t ion lile-si'**^ p.v^er rooel o' humnn fii^re (sar:T)le) 

2. Cue3tion ^ to children --ib-vj^ body -arts and naTnin-^ them while 
point Ih:^ to v.O'Jel and thelsrlves 

3. Introduction of actucxl project vc nre to do with an example shown 
fir3t 

Mapar^in-? T)ictures di^'iied into 3 ^;rou'^s (heads, bodies, feet) 

5. Childr'^-n tolc tj choor,e one o" erch and ^ut then tof,ether using 
r.aste cti ':hile p2 ;er (j^r.ow thein hov; to paste on back of 'picture 
tnen turninr over on to paper) 

6. Conclusion - :;oin-; over class's v;ork 
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VI Materials for the Trancitjon ClassrooT. 

Ei:r>er,tial list 
Zx^ll jester] li:*t 

Both an ' er rcnt-.nl" ^^nd a ' reneral" lirt .-re included under Tjitcrisls. 
The "ercential" llrt c-;n-istr oi riterir-Is the trnnsition teachers feel they 
should h-^ve in t- e :']n3::roc- ior £;ucce3s:ul rro^-raninrr. The 'V.:cneral" lii^t 
incluier. -nt^-rialr u-ed throughout the tr-n-ition clast;er> but not necessarily 
conta-inrd in a r,i-rle clacrrooT.. All -mentioned T.aterials have been used and 
found valuable in the pro(;r2m. 

Essenti.ql Li<^t 

Manipulative materials, readiness, lan*-u^re, n^-th, music and body i^iage T>ro5raT.s 

I. As a ;:^rouo, the transition teachers feel th^^t the manipulative materials 
are the most inDortont aids in the classroom. 

Clay 

Blocks - E'rall, large wooden, plastic 

Paints, chalk 

Crayons, scissors, paper 

Wooden puzzle? 

Plastic teoi^-ilates 

Peg boards 

Bean ba^s 

JuT.o rones 

Balance bo^^rds 

V/alkin(3 beams 

Balls 

Punpets 

Cuisenpire rods 
Magnetic or wooden letters 
Alphabet sortin^^ trays 
Kinder or playskool Village 

Gar.es - Pick u. Sti NiT.ble^ Flay tiles, etc. 
Toys - M-'tchbox series, doll *iouse and dolls, etc. 
Musical instrurrents 

Tane recordr^rs vith blank ta-^es or casettes,and listening; stations 
are extrer.ely vclu^^ble in the transition classroo'n. 
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\ II/ C^'verc'.l rro-r-i-- )vvo -rovc-n their value nni are an excollont .nride 

to ^L- re:^. : .LJl u.:'.,-!- in a:i extended rpadirtejc 

pmrrr'.r.. 

letibo,:;- 1/ r. 'i.r v Kit" I '^'/el I 

T?Y - :':b]- :;obl.- 

Ir-re-viirjtc;: B^-lnnin: Ro-, i:^. kH - Slin^erland 
Move, ^r-ow, L^-rn - Frocti^ 
Talk.] nr Ti"":*^ 

The P^nb:^?,, KH. is p. well dev^-lcpe^ -ulti-sensory recer.tive 
and ex-;rt;r;si ve Ian ^u^^'-e trainirf; ^ro,'^rn*n. 

Try i:: a vi'^ur ^ o<"or ^ni viru^.l percolation i')rogram. It 
contains '-an: al-itive material an:- \^orkbooks. 

Prorc'iinr.itec'of Bep;irninf^ Pep-iir.^^nr a T.anual that rresents 
a series o^' -^T-r and exf-rci^Ci ^erta:nin<3 to sr^eech practice, 
auditory vinual and kinesthetic rcc^.ll jnd leTt-ri-ht 
orientation. 

Move, Grow, Lcs'rn is an excellent r.anual o:' a structured 
4 pre::entntion of concent doveloo-r.ent involvin{^ seeing, hearinr;, 

feelinji and moYin.f;. 

* Many teacherr. h^ve found the Frost i^ workbooks, Pictures and 

Patterns, or th^; exercire cheetr, to be valuable. 



III. In addition to the ahove-named T.ro-,r3'":3 transition classes should 

have the rer-^mr.rc texts of the realin.- r.ro ^rar.s used in their schools. 
The Li-.nincott Ke^f-inesn and Merrill Alphabet Bock have been 
parti cu\arlv ;o::d. Th« be-lnninf; b?ok'^ c.nu workbooks of Merrill, 
Linpincott, and Palo Alto should also be available. 



IV. yath Mr-terials 

Greater Cle'^elan'l Kinder warden and first grade programs are 

used when rrpli cable 
Cuioenni.re rodr and r.anual 
I-'aniT)ulative 'tvnterials 

Count a Lad^jer, Dc^.inoes, etc. 

V. Music 

* Recofds 
t LuTni sticks 

Bells 

Sound Boxes 
Ketall^iph-r.e 
Ribbon r-ticks 
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The 1oi;-i-ir. : 1r c rrno.,-! lint ■>:' -ntrrj-Ts found in one or another 



Judy Co, 
Judy Co. 



Ku-bor vrulkir - Lino - 1^^^^^ Dia/-er ETA 

I'afXetic rjjT-pi-'ils ^ nnr..j and nun-.eral 
Cui r.ir.r.alrf^ ro'Jr 
ri'.in cub--^ blocks 

Ten Fra-- SI^ 

Gir.nt Be?} -f-j Ku-nber Cards 

Count - 0 - Icd i'^r 

i:ath Horidin'^ss (<'or Flcnnel Bor^rd) 

Small G^OT.etric Solirlr Diac^er ETA 

/Al '-'^ r-nall voodcn shares 
Plastic rur-rals Dia^-^er ETA 

?h blue nu'-'.erj.ls 
Magnetic !.:ath Kit ^ Dia-^ger ETA 

Numerals , s i ;^ns , s y^.bclr, 

Ten Frar.e Count in«3 Disc 

Fraction Circles, etc. 



Pupil'2 Gentwork Ch^rtr - /;p85, ideal School Su-.ly Co,, Oak Lawn, Illinois. 
Spice - Educational Service Inc., Bontcn H-^.rbor, Ilichigan. 

Readint3 G:.-e-, v;a:T*er llocier - Grade Teacher Publ., Teacher»s Publ. Cor-)., 

Daricn, Conn. 

Listeninc '^-^r-s, V/o.-n^r-Hosier-Blackmrm - Grode Teacher Publ. (same as above) 
Phonics VJorkbonk 1 L P - ppniel Rearion Pab. Co., Clevclpnd , Ohio. 
Phonicr> is Pjh, Book 1 ^ (Louis Kroll) - Modern Oarriculum ' Press * Berea, Ohio. 
Ler3rninr> Goo-^c Kit 

"Phonics v;e Use - Lyons and Carnahan 

WilliaT. E. Lubol'i (rc-'-resentrit ive) 
P^h Pleasant Street, Lunenber;^ Mass. 

Play Doh 

Sandnai.er letters 
Pine cleaners 

SRA Satellite Kit - CPA, Chica-yo, Illinois • 
Beaded Letter - la - 

Touch, Inc. (avnil'^blr^ at Ha'^/nettL-) 
Kcrrill n-drit I^-stern - Cnac. E. Merrill Pi;b. Co., 13^0 Alam Creek Drive, 

Colu^-.b^is, Ohio 
Tachistosco-^e 
Blend Mhcelr. 

Webster Word v:hecls - Il-Graw Hill Book Co. / Hi{;htctov7^ N,J. 
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Cuiet pil 'I' •'^ - M Co'.: ruiy (availnblo .-^t }Ia:n^ettf>j 
En\ iu E G - c - " : 

Sr>ic^ F;ol'i^i-ii. >>i . r.^r^s - Kilt:>n Tracilr^ / Cr^.. (Hn'^-otts) 
ClCoT^: 'C-'ti G.--- - Ir::,tructo Act : Mty Kit /lOl^ 

Inrtructo FrcWucir, , Phil: ^lel;,hia , p.". 19131 
Scr.ten?^ F :V*rr Kit Gr. ]-.3 Milton Brr 'ley Cc/ (Ha--ottr.)^ 
Ci^:ht rhr^:- r (Lr>lch) - iV-rra-- P/b. Co., Ci.n:n>;r.ine, Illinoir. (Ha.Tjr.et^.- ) 

Crc.:- Z-xn-in -.-2 - Dolch (liarrr-tt ) 
Po-.rer Vor-l C-r-r. 1 . - DoIcYl (;::-^ott^>) 

Readiri-. K--j:n-^3 picture Cards - V/ecor Cortello Co., Chicago, 111. (Kar.rett.s) 

Look rA't 1 

Hear Sot ' 
' Tell Sot 3 
Bnirkf't o:* Toyr^ - Ee^'^-iinin^ c: Endin:; Sounds 
phor.-'Mc Ror-'Vr - Ef"'uc?tcrr, pjb. Co., Ca-bridr;e, !'ar,r>. 

Tei^t IiC. sonr. m Pri-n-y Peadinr - IlcC:-]! Jlr-rdy - Teachers College Press, N.Y,C. 
Readei^^s -e jt : 1-1, 1-2 Reader's Di:eat, P3eosantviile , N.Y* 



Lanr.uri(^e Arte - Su :)ole^:entGry Mater iols 



'le - Dolch 



Story Ecrrd 
Ideal Charts; 

Re^^'.in: Rf'adinenn 

Ehyninp; ob.»ectr^ 

Initial and final consonants 
Lotto ^aTiec 
Match^^ttes 
See Queec 
Ready to ?ead Y^y 
Clasrif ication 
Magnetic letter^ 

6o ca^s 
10") lo;:or ca.^e 
Beaded Alpha cot 
Pocket cherts 
Plastic lett^^r-^ 

//*''3-^» vpvels red 
I VJant to Lca.'tt Profrrar. 

Activity bookr 

Charts 

Guide 



consonants blue 



Houp.hton Mifflin 
Ideal 



Judy Co. 
Judy Co. 
Milton Bradley 
Milton Bradley 
Diag^-^.er ETA 



Milto^ Bradley 
DairVrer Co. 
Folletl 
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AuJitorv T.^-^iT-ir:- Alb.'n. Volt'-i B^ire-ui, Vnrhin.^ton , D.C. 
Hv*^^"*^rt Rrnl: o Kn->v rii-: ::'.-in". !:c:;r'^v Hill Book Co. 
Hc'ria:;t;:rr. Tr.-^k ,v T-nr, -n- pnC I^v^-iDn , V.cGvw Hill Rook Co. 
licrid.':trt> r Bo^k LDokrn- r;nrl Lir,i>jriir'- , y.cGrBw Hill Book co. 

Lict'^nin': Ai t. tlu-^uV-i the Grr^ ie.^, B'jre.-^u or publications, Teachei^s College 

ColuT.Mn Univ., ::.Y. 
Teaching of Spcokin^, r.nl Li^tenin-r in Ele-ientary School, Volta Bureau, 

V/:^jhinjnrn, D.C. 

Ihonicr in Li.:tcnjn^-, S 'C-kin;, Per^din-, Wrltin-T - Webster Div., McGraw Hill 
Fil-^r.tri^^r for prrictice in Phonetic Skilr. Scott Foresman 
Junior phonic HuT-y - Kenworthy Education Service Inc. 

■♦ 

5 



i35 



f 



7 









027 
S 


1 


STUDY SKILLS COMIITTEE 

Library Skills For Fifth Graders 
Framlngham Sct\ool Department, 1974 

Compiled By: 

Jim Hogan, Betty Towle, Judy Cohen, 

Joan Goldstein, Mary Douglas, Kay Sullivan 
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THE LIBRARY CAM HELP YOU MAKE BETTER REPORTS 

1. Xnov how to use the parts ol a book: 

Table of Contents, Index, Copyright date. Introduction 
Charts, Maps, Graphs, Tables. 

/■^^ 

2. Use the CARD CATALOG to find a book by' Author - Title - Subject. 
Use a soall slip of paper (a call slip) to write down title, 
author, call number so that you caa easily locate the book on 
the shelf. 

3. Know the main classes into which the DEWKY DECIMAL SYSTEM divides 
a|.l non-fiction books: 

100 Philosophy 
.200 Religion 
300 Social Science 
400 Language 
500 Science 
600 Useful Arts 
700 Fine Arts 
800 Literature 

900 History-Geography-Biography 

4. R«Miri>er the FICTION SECTION nay add items of interest to yOur_r«port. 

5. Use the REFERENC" SECTIOH^ 

Atlas, Dictionary, Encyclopedia, World Almanac, Webster's 
Biographical Dictionary, Junior Book of Authors. 

6. Check the PAMPHLET FILE for pictures and pamphlet material. 

7. Make use of available NONBOOK MATERIAL: 

Magazines, newspapers, films, film strips, slides, recordings, tapes. 

8. Ask the LIBRARIAN to help you find material you cannot find and also 
to suggest other possible sources. 

9. Use your FJBLtC LIBRARY to find materials that we do not have. 
10. Make BIBLIOGRAPHIES of your refereace sources. 
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REVIEW OF PARTS OF A BOOK 



To be covsred: 

TITLE PAGE 

GOPYRIGHT 

PUBLISHER 

AUTHOR 

ILLUSTRATOR 

PLACE OF PUBLICATION 

COVER 

SPINE 

TITLE 



PREFACE 
GLOSSARY 
FOREWORD 
DEDICATION PAGE 
BIBLIOGRAPHY 
INTRODUCTION 
TABLE OF CONTENTS 
APPENDIX 

HISTORY OF ILLUSTRATORS 
INDEX 



I. LIBRARY SESSION 



Review of Parte of a Book. Children work with 4JuilKUlu«l JK)oks. 

«y« Gate captioned fU» etrip "Parte Of A Book" is shown. Two 

ectivity sheets are used by etudents (Liberies arc for ChUdren Pg.l94 20) 

II. CLASSROOM FOLLOW-UP 

Material available on Title Pages 



Title Pages Study Skills 

Table of Contents 

Index 

Book Parts 

Glossary 

Matching Ouii* 



I 38-9 
40 
42 

II 36 
38 

III 29 



The abow naterial to be used at alscretlon of teacher, as needed. 
III. ^lEW OF PARTS OF A BOOK 

To be given to all students before oovlng on to anojier library session. 
Further work in Parts Of A Book Skills to be offered to children who are 
available through Librarian and Reading teacher 
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THIRD SESSION 



CARD CATALOG 

HAMrlal to be covered: 

Author. Title aad Subject Catalog Cards 
I. LIBRARY SESSIOH 
Card Catalog 

Eye Gate Captioned Filn Strip 

Pages 31-33-34 of Libraries At For Children - to be worked 

out in the group. 
Saaple sets of actual catalog cards used. 
Handouts - Card Catalog Questions 
Card-O-Log gaae available. 

11. CLASSROOM POLLOtf-UP 

Vicalog - a blown-up Catalog Card with acetate overlara available 
for Classroos use. 

Study Skills - Book III - p. 31 

Class or Individual Project on making a catalog. See suggestions 
of Eleaentary Librarians* 

III. REVIEW OF CARD CATALOG 

Follov up in the library. 
Use of Activity cards related to catalog nuobers. 
Check Study Skixls - Book II - p. 45 

To be given to all students before moving on to another library session. 
Further work In Ca^^ Catalog to be offered to childreti who are avsilabU 
through Librarian and R*3ading teacier. 
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FOURTH SESSIOM 



REFERENCE TOOLS 

Katerlal to be covered: 

Dictionary Encyclopedia 
Atlas Alaanacs 
Guineas Book of Records 
Other Reference^ Tools 

I. LIBRARY SESSION 

Explanation and Display of Types of Befeience Materials 

Film Strip Using Reference Materials 

Activity Sheet Which Reference Shall I Use worked out 

orally with students during this session 

II. CLASSROOM FDLLOW-UF 

Contract assignment on Reference Tools to be fulfilled by students 
over a deaignated period. 

III. REVIEW OF REFERENCE TOOLS 

Study Skills - Book II - p. 55 Library Word Puzsle 

To be given to all students before taoving on to another library 
session. Fifth Grade students will be asked to use aulti-sources 
in their reports throughout the year. Further work in Reference 
Toola to be offered to children who are available through Librarian 
and Reading teacher. 
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MAKING A REPORT 



CHOOSING A SUBJECT 

1. Select a subject that is interesting and that you vlll enjoy. 

2. Be sure there is available information. Consult your teacher 
and librarian. 

3. ?1ake sure your topic is not too broad. 

Exasyle: Choose one phase of the Civil War rather than the 
entire war. 

TAKIHG yOTES 

1. Complete the reading of the article before you do any writing. 

2. Go back over the material and carefully select the information 
that you wish to include in your report. Be sure you stidc to 
your chosen topic. 

3. When using the exact words of the author* copy the part exactly 
and write down the page from which the quote is taken. In 
writing your report, put these "Borrowed Words" in quotation marks. 

MAKING AN ACCURATE BIBLIOGRAPHY 

A BIBLIOGRAPHY is a selected list of books and other printed materials 
on a certain subject. 

1. It is important that you include a list of the material you read 
at the end of your report. 

2. It is important that your bibliography record for each item include: 
AUTHOR TITLE PLACE OP PUBLICATION 

COPYRIGHT DATE PAGES 

3. Your bibliography must be in alphabetical order. It is a wise plan 
to keep your references on 3'* x5" cards or slips of paper so you can 
easily arrange them in correct order. Write the information on the 
card in the order in which you will use it to make your bibliography 
entry. Use the back of the card for your reading notes. 
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ISLAND OF THE OCEAN 

Nev York 

Uilllaa Horrov and Conpany 
1964 

Pages 10-23 



LIBRARY SKILLS 



PARTS OF A BOOK 



A. Study Skills for Information Retrieval 
Bamea-Burgdorf f-Allyn-Bacon , Inc. 



1. Book I - pages 38-44 

2. Book II - pages 36-39 

3. Book III - pages 27-29 



B. Duplicating Masters 

1. Basic Library Skills 
Polette-Milliken Publishing Co. 

a« , Pages la, 3a, 3b. 

2. Practice in Library Skills 
Instxuctor Publications, Inc. 
a. pages 9, 10. 

3. Library Skills 

Dovnin - Continental Press, Inc. 
a. Pages 1,2, 3* 

4. Libraries Are For Children 

Taylor, Llebold, Fordhan Publishing Co. 
a, pages 19,20 

C. Usson For Self-Instruction In Basic Skills - Reference Skills 
CTB, McGran-Hlll Book Company e« 

a. Series A-fl Ussons 5,21,28.38,33,51,41,47,52,59 

b. Series C-D Lessons 86,82,88,84,127, 131, 133 



FICTICTi-NON-FICTION 



A. Study Skills for Information Retrieval 
Barnes, Burgdorf-Allyn Bacon, Inc. 



1. Book I - page350, 55, 56, 57, 58, 59 

2. Book II - pages 46,47,49,50,51,52 



B. Duplicating Masters 

1. Basic Library SV ills 
Polette-Milliken Publishing Co. 

a, pages 4a, 7a, 7b, 8a, 8b, 8c, 9a, 9b. 

2. Practice In Library Skills 
Instructor Publications Inc. 
a, pages 7, 8. 



3. Librarv Skills 

Dovnin - Continental Press 
a, pages 4,5,6,7,8,9 



4. Libraries Are For Children 

Taylor, Liebold, Fordhan Publishinc Conpany 

a. Pages 21, 22, 23, 24, 25, 40, 41, 42, 43, 44, 45 

C. Library Skills 

Beck-Pace - T. S. Dennison & Co. 
Teacher's Manual and Workbook - Book II 
**U8ing The Dewey Decioal System" 

D. Lessons For Self Instruction In Basic Skills 

a. Series A-B pages 61, 72, 78, 64 

b. Series C-D pages 78,69,80 

III CARP CATiO^G 

A. Study Skills For Informational Retrieval 
Barnes* Burgdorf*Allyn Bacon, Inc. 

1. Book I pages 51-61 

2. Book II pages 43, 44, 45, 48,56,57 

B. Duplicating Masters 

1. Basic Library Skills 
Polette-Milllken Publishing Co. 
a, pages 5a, 5b, 5c, 6a, 6b, 10a 

2. Practice in Library Skills 
Instructor Publications, Inc. 
a, pages 4, 5, 6 

3. Library Skills 

Dovnin - Continental Press 

a, pages 7, 10, 11, 12, 13, 14, 15, 16. 17 

4. Libraries Are For Children 

Taylor, Liebold, Fordhan PubUshing Co. 

a, pages 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39 

C. Usson For Self -Ins tructioc In Basic Skills 
CTB, McGraw-Hill Book Conpany 

a. Series A-B pages 75, 81, 89, 98,84,82, 101, 112 

b. Series pages 25, 44, 48,41, 52, 45, 58, 54, 66, 72 
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: IV. REFERENCES 



Study Skills For Information Retrieval 
Bamea, Bur gdorf -Ally n Bacon t Inc. 

1. Book I - pages A5, 46, 47, 70, 71, 72, 73, 74, 75, 79 

2. Book II - pages 40, 42, 43, 54 
Duplicating Masters 

1. Basic Library Skills 

Polette, - Milliken Publishing Inc. 
a, pages 11a, 12a, 12b, 13a, 13b 

2. Practice In Library Skills 
Instructor Publications, Inc. 

a, pages 11, 12, 13, 14, 15, 16 

3. Library Skills 

Downin, - Continental Press Inc. 
a, pages 20-24 

e. Libraries Are For Children 

Taylor, Liebold, Fordhao Publishing Conpany 
a. Page 46 

Lesson For Self-Instruction In Basic Skills 
CTB , McGraw-Hill Book Coopany 

a. Series A-B pages 22 and 25 

b. Series C-D pages 13 and 22 



10. 
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